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ABSTRACT 

The final report of a project establishing and 
operating a 2-year Associate of science Degree progras to train 
teachers of the trainable uentally reta^.*ded fTRR) at the Oniversity 
of Haine discusses the progran as a product and as a process* 
analyzes progran acconplishsents* and points to future priority 
areas. The training progran as a product is considered iu teras of 
core courses to provide fundanental teaching skills, practicua 
sessions providing interaction with THR students, and the developaent 
of course aodules for use by Continuing Education Division <CBD) 
branches throughout the state. Thf; training prograa as a process is 
analyzed with regard to interrelationships between the university of 
Haine (Faraington, the State Board of Education, and CED branches, 
which resulted in statewide disseaination of inforaation and 
aaterials about teaching the TKR Prograa accoaplishaents, such as the 
graduation of 21 students, are described. Aaong the priorities is 
gathering additional data to assess the efficacy of a 2-year (as 
coapared to a typical H-yearJ training prograa for teachers. 
Extensive appendixes include inforaation about core courses for the 
THR prograa (in such areas as curriculua developaent and guidance), 
charts detailing criteria for five THR courses (such as recreative 
skills and student teaching) , inforaation about needs assessaent and 
state services, a saaple course on behavior aodif ication, and for as 
for rating courses and the day school practicua. (LH) 
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ABSTRACT 



In the course of a three year period the University of Maine at l\i 
ington established and operated a two<*ycar Associate of Scienn* Im 
program for the training of teachers of the Trainable Mentally Ki 
tarded (TMR). 

The TMR training program consisted of a number of components iuv In 
both on and off campus enrollees, supportive? assistance to tlic pi" 
already working in the field and inservii c programs ' throughout t!it 
State. 

Close coordination of the TMR training program with the certllic:,i' 
requirements of the State Board of Education was achieved through 
unique contractual agreement. 

In addition to graduating a number of students the Farmington TMR 
program has begun to gather data to compare the effects of two 
training proijram with those of a typical four year program. 

Finally, the Farmington program has produced a prototype courstr 
and delivery system to assist in the dissemination of materials it. 
out the State of Maine. It is the intent of this delivery svKUr. 
insure the consistency of the courses presented around the Stat i 
gather data to assist in future revisions. 
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INTRODUCTION 



The development of programs in Maine for trainable mentally retarded 
(TtlR) children parallels that of other States. Parent organizations 
were the prime force in initiating programs and services. 

As public aw '^ness grew» various private and public agencies assisted 
in the devc lent of services for the TMR children. However, it was 
only recent .aat a coordinated State plan was developed to provide a 
level of public funding designed to secure quality programming for TMK 
school-aged pupils. 

As of 1971» ^aine had an estimated population of 4.000 TMR. Of this 
group i»300 were considered of school age with 587 enrolled in pri- 
marily private operated programs » and only 66 programmed in public 
school classes. These enrollment figures have shifted since 1971 with 
more children being enrolled in public school programs. 

Concommitant with the growth in public school services » the need to up- 
grade the qualifications of personnel , especially in the area of in- 
structing TMR pupils t was obviously presf^nt. Prior to the enactment of 
certification requirements In 1971, teachers of Maine's TMR youngsters 
were required to have a high school diploma and one three credit 
course in special education. Obviously such requirements did not pro- 
vide sufficient training for a task as complex as teaching TMR children 
and adults. 

In t-'ddition to representing a concerted effort to upgrade the quality 
of preparation and training of TMR instructional personnel « the new 
certification rnquirements forced attention to a very perplexing prob- 
lem. As of June 1971 no institution of higher learning in the State of 
Maine offered a sequential series of courses relating to the prepara- 
tion of teachers of trainable mentally retarded individuals. Attempts 
at staff development and enrichment were sponsored sporadically by the* 
State Board of Education, primarily through the offering of three wotk 
training sessions at various branches of the State University System. 

Accessibility to these summer workshops was limited by tho, gooRraphiral 
constraints of a State as large as Maine. Due to large distanren com- 
muting repres'-nted an unrealistic option and, therefore, attendance .it 
the summer workshops was generally confined to local personnel. Fur*- 
ther complications existed in the consistency of materials presented at 
various locations around the State. Utilization of numerous Instruc- 
tors allowed for considerable variation in the materials roverod ami 
the concepts emphasized. Furthermore, no guarantee existed that on«» 
training session would follow logically from previous ones or that a 
sequential series of skills was being developed. 

Awareness of staff needs and the lack of a comprehensive program for 
the training of teachers of TMR pupils prompted the University of Maine 
at Farmington to seek funds for development and initiation of an 
Associate Degree Program for persons wishing to teach TMK rhildren. 



The two-year Associate Degree Program encompassed the following objec- ' 
tives : 



To upgrade the quality of instruction given trainable 
mentally retarded (TMR) children in the State of Maine. 

To offer a sequential, coordinated program of instruc- 
tion to persons interested in teaching the TMR. 

To provide a program of instruction to meet State re- 
quirements for certification as teachers of TMR chil- 
dren. 

To provide a method of upgrading the academic levels 
of persons presently working with TMR children. 
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THE TRAINING PROGRAM 



A dlscuBsion of the Farmlngton TMR program must encompass two distinct^ 
yet Interrelated facets. On C^e surface the two-year Associate Degree 
Program represents a composite of courses^ ir.aterial8» practicuins» and 
services provided individuals in the State of Maine. At a more analy«- 
tical levels the FatJiington program represents a unique series of in*- 
terrelationships and interactions between the University of flainc at 
Farmington» .the State Board of Education and the Continuing Education 
Division (CED) branches of the State University System. 

T he Training Program As A Product 

The Associate Degree Program for the training of teachers of TMR pupils 
represented a 60 credit » two year program composed of 5 core courses » 
related credit hours and two separate practicum sessions. 

Candidates for the degree program were required to meet the following 
criteria for admission: 

1. High School diplrna or equivalent* 

2. Five letters of recommendation from high school » employer » 
etc. 

3. Where possible or applicable » evidence of successful com- 
pletion of college level courses* 

4. In order to continue beyond the first year in the program^ 
students must maintain an academic average of 2.00 for the 
first two semesters course wor(:. 

5. In order to receive the Associate Degree^ students must 
continue to maintain an academic average of 2.00 for the 
third semester's course work and successfully complete 
the ^^student teaching clinical experience-** 

In order to provide a comprehensive » skills based rurriculum» five core 
courses were specified as necessary for all personnel working with TMR 
pupils. T-ie courses chosen were: 

SE208 - Educating Exceptional Children 

SE201 - Nature and Needs of the Mentally Retarded 

SE255 - Curriculum Development and Teachin)« the Trainable 

Mentally Retarded 
JE271 - Personal t Social » and Vocational (hildanre for the 

Trainable Mentally Retarded 
SE270 - Recreative Skills for the Handicapped 

(Complete descriptions of these courses can he found in Appendix A at 
the end of this report.) 

For each of these five courses^ behavioral objectives were stated^ vw^ 
abling activities were specif ied^ readings and assignments were ilo- 
fin-jdt criteria for mastery were indicated and methods of evaluation 
were suggested. Appendix B of this report contains the most rercnt 
samples of course criteria for some of the five core courses. Trevious 
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samples of course criteria have undergone numerous revisions to meet 
perceived needs during the operation of the program and to allow for 
greater conciseness and objectivity* 

Additional courses covering Home Economics, Fine Arts, Speech Pathol 
ogy» Psychology, and Human Development were combined with the core 
courses to provide insight into normal and atypical patterns of be- 
havior. 



The course selecti'^ns and practicum experiences were developed to deal 
with the three prime aspects cited by Wolinsky (1958) as essential for 
teachers of the trainable. The areas of concern were: 



1. An adequate foundation in the developmental psychology 
of children. 

2. A curriculum planning program taking into £«ccount 
various other disciplines and how they serve atypical 
children. 

3. Basic principles of counseling^ iricerviewing and 
guidance so that the teacher may relate effectively 
with the parents of his/her students. 



Further attention was given to the four basic skill areas suggested by 
Kirk (1962) Perry (1962) and Rothstein (1971) as necessary, for TMR 
children. Specific emphasis was placed on the following: 



1. Self help skills 

2. Functional academics 

3. Socialization 

4. Fre-vocational skills 



Each student in the Associate Degree I'rogram for training teachers of 
TMU was required to complete two eight week practicum sessions. In 
the first station students were provided an opportunity to internet 
with TMR pupils in a residential setting. The second practicum in-^ 
volved TMR children in day school classes. The intent of these prac-* 
ticum experiences was to provide realistic situations in which students 
could apply their ideas and develop instructional resources* materials, 
and techniques for use with TMR children and adults in actual classroom 
settings. 

One of the goals of the Farmington program was to assist in upgrading 
the knowledge and skills of those teachers already working with TMR 
students. This goal was realized through workshops, dissemination of 
materials and provision of consultant services. 

An original list of needs and interests was compiled through ti series 
of meetings with teaching personnel in various parts of the Statu 
during the Fall of 1971. A prioritized list was developed from the 
results of these fact finding meetings. 

Thfe variety of services provided through the Farmington program in- 
cluded workshops^ consultations » provision of instructional srrvires 
and compilations of bibliographies. A comprehensive list of services 



provided during the three year period is included in Appendix C of this 
report. 

An original intent of the Associate Degree program for the preparation 
of instructional personnel of TMR pupils was to upgrade the academic 
knowledge and instructional expertise of persons already working with 
TMil pupils. Due to Maine's land area it was imperative to offer part- 
time course work and use the Continuing l^ducation Division (CED) 
branches around the State. 

Maine's land area, in excess of 33^000 square miles » rendered cxt%?nsivp 
commuting to or from the Farmington campus virtually impossible. Fur- 
thermore » the location of the ten CED branches precluded the use of 
Farmington faculty to conduct courses in various location» around the 
State. 

The geographical constraints of the State prompted the use of local 
instructors at various CED branches to conduct the 5 core courses se- 
lected by the Farmington TMR program. A complication arose in that the 
composition of a course or courses in one or ril branch locations could 
vary dramatically from the offerings at the Farmington campus due to 
differences in instructors , materials » or concepts emphasized. In many 
cases the only similarity between CED branch courses and those taught 
in the Farmington program were the course titles. 

The realization that little consistency existed among the 5 core 
courses offered around tlie State through the CED branches^ resulted in 
a course module of information or information packet. The intent of 
this module was the clarification of concepts to be covered in a 
course « the identification of terminal IxM^ivlors expected from the 
course » the specification of pre-post asst^ssment measures anu the def i*- 
nit ion of a set of enabling activities to f icllitate mastery of course 
Materials. The course module was conceived as a method to insure 
minimum criteria for both instructors and students ana also allow for 
supplementary activities deemed appropriate by any given instructor. 

At the present time» only one course module from the Farmington program 
has been developed. Activities have been undertaken to develop the rc«* 
malning core courses into modules in the near future. Each module will 
be modeled after thi» original and will include the following items: 

a. general overview of course 

b. statement of behavioral objectives 

c. specification of course content 

d. strategies for meeting objectives 

c. resources and readings related to objectives 

f. assignments related to objectives 

g. bibliography of related readings 

h. practicum assignments related to objectives 

i. pre**test on coarse materials 
J. post-test on course materials 

A copy of the course module on Behavior ttodlf ication has been included 
in Appendix D of this report. 



As presently envisioned » course modules will be sent from the Farmington 
campus to any CED branch offering courses specified for the TMR training 
program. Upon completion of the course » data on student performance 
will be returned to the Farmington campus and will be used in future * 
revisions of the modules. This method should guarantee greater con- 
sistency of material presented and should result in the standardlza- 
Clon of proficiency levels of personnel involved in the instruction of 
TMR pupils in the State of Maine. 

T he Training Program As A Proce ss 

The Associate Degree Program at che University of Maine at Farmington 
developed beyond a composite of courses and materials. A critical f cap- 
ture that evolved as a result of the initiation of this program was the 
interrelationships between the University of Maine at Farmington » the 
State Board of Education and the Continuing Education Division (CED) of 
the State University System. 

Figure 1 presents a graphic illustration of the involvement of the 
Farmington program with the State Board of Education and the CED bran- 
ches. An explanation of this involvement Is included in the discussion 
to follow. 

Concomitant with the development of the Farmington TMR training program » 
the State Board of Education enacted new certification requirements for 
teachers of TMR individuals. Close coordination of State and University 
efforts in upgrading the quality of programming for TMR pupils was 
essential. This realization resulted in a sharing of services between 
the Fpvfflington campus and the State Board of Education that was formal- 
ized through a contractual agreement allowing release of personnel from 
both the Farmington TMR training program and the State Board of Educa- 
tion. A copy of the agreement and the accompanying job description are 
to be found in Appendix E of this report. 

This agreement allowed for release of the State Curriculum Consultant 
in Mental Retardation for up to one half of his service time to assist 
in the TMR training program at Farmington. The Farmington campus re- 
ciprocated by allowing up to one hal£ of the service time of the TMR 
program field resource consultant to be devoted to State Board of Ed- 
ucation functions related to the provision of services for TflR pupils. 

The contractual agreement between Farmington *s TMR program and the 
State Board of Education facilitated the establishment of selection 
criteria of students » determination of certification eligibility of 
persons Interested in teaching TMR pupils » and the dissemination of 
information and materials about the TMR training program throughout the 
State. 

State Involvement in the Farmington TMR program has also taken the form 
of financial assistance. During the past three years the State Board 
of Education has provided funds to the TMR program through Part D of 
the Title 6 monies allocated to the State of Maine. 
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FIGURE 1 

Interaction Analysis of 2-year Associate Degree Program 

for 

Training Teachers oi TMR**University of Maine at Farmington 



Maine State 
Department of 
Education 



TMR Training 
Program 



Continuing Education 
Division CED 





Part-time 
Students 



State involvement with off -campus students enrolled in the 
TMR program and taking courses at CED branches. 



State involvement with students enrolled in the TMR program 
and taking courses at the Farmington campus on a part-time 
basis. 




State involvement with students enrolled in the TIIR program 
and taking courses on a full-time basis at the Farmington 
campus. 

Staff involvement in programming of students enrolled in the 
TMR program on a part-time basis at the Farmington campus. 





Staff involvanent in programming of students enrolled in the 
TMR program and taking courses through CED branches on a 
part-time basis. 

Staff Involvement in programming of students In the TMR pro- 
gram and taking courses at the Farmington campus on a full- 
time basis. 



The Fannington TMR program also received State Board of Education 
support in its involvement with the Continuing Education Division 
branches around the State. In attempting to maximize the Impact of 
th3 TMR training program* Farmlngton personnel functioned as coordlna^ 
tors of information and materials to Insure that courses would be 
riiadily available In various areas of the State. This coordlnative 
aspect also involved insuring course consistency and culminated in the 
development of a prototype of a course module for dissemination to the 
ten CEI) branches around the State. 

Each of the Interactions previously described center around one very 
important point. The TMR training program at the Farmlngton campus did 
not result in the centralization of funds for the benefit of a few 
people* but rather represented a diffusion of funds and programs 
throughout the State* thereby enabling all persons working with TMR 
pupils equal access to courses and professional betterment. This system 
facilitated an increase in the effectiveness of a greater number of 
persons than could have been accomplished in a typical training pro*- 
gram. The final beneficiaries in this case were the TMR pupils in the 
rural areas of Maine In addition to the students In the centralized 
sections of the State. 



PROGRAM ACCOMPLISHMENTS 



To date, the TtiK training program at the University of Maine at Farm- 
ington haa awarded 21 degrees. In addition, 83 students are presently 
enrolled In courses leading either to certification and/or completion 
of the Associate Degree Program. 

Overall reactions to the TMR training program are summarised In Table 1. 



TABLE 1 



Reactions to the TMR Associate of 
Science Degree Program 



# SA A N D SD NA 



Upgraded instruction for 


Off Campus 


44 


15 


20 


8 


1 


TMR Children 


On Campus 


33 


20 


12 


1 




Offered sequential Instruc- 


Off Campus 


44 


8 


23 


8 


3 


tion for teachers of TMR 


On Campus 


34 


10 


24 






Instruction meets certifica- 


Off Campus 


43 


10 


28 


3 


2 


tion requirements 


On Campus 


31 


11 


17 


2 


1 


Encouraged development of 


Off Campus 


43 


16 


25 


2 




curriculum 


On Campus 


35 


17 


17 


1 




Raised academic level of 


Off Campus 


43 


16 


23 


5 




persons in field 


On Campus 


33 


17 


14 


2 


1 



SA ^ Strongly agree 
A - Agree 
N - Neutral 



D ~ Disagree 
SD - Strongly disagree 
NA - Not applicable 



As can be readily seen from analysis of the ratings virtually all stu- 
dents felt strongly that the training program was beneficial and con- 
tributed to their professional growth. Appendix F contains a copy of 
the instrument used to gather the data in Table 1. 



Vhile the data in Table 1 suggests that both Off Campus and On Campus 
indicate positive reactions towards the training program, it seems 
that the students on the Farmington campus were a little more receptive 
towards the courses and showed less scatter in their ratings than did 
the Off Campus students • A possible explanation for these results 
could be the lack of course consistency found in the CED branches. 

Students were also asked to rate the five core courses in terms of 
quality, usefulness, and the degree to which they achieved stated ob- 
jectives. Table 2 represents a composite of student reactions to the 
quality of all five core courses considered together. 
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TABLE 2 



Composite Reactions Co Courses 



# SA A N D SD NA 



Courses were useful as they related 82 25 40 8 
to teaching TMR 



Courses Improved methods and tech- 78 22 33 14 7 2 
nlques b£ teaching TMR 

Courses broadened awareness of in-» 76 45 10 4 2 
strucclonal resources 



Courses resulted In Increased 
utilization of resources 



75 15 35 17 



Courses resulted In Increased 
awareness In needs of TMR 



79 22 33 17 6 



Courses resulted In feeling of 
comfort In dealing with IjlR 



Quality If Instruction was 

SA Strongly agree 
A - Agree 
N - Neutral 



68 16 27 18 5 3 

Jl Ji 

90 21 30 25 10 4 

D - Disagree 
SD - Strongly disagree 
NA - Not applicable 



Specific reactions to Individual course quality are found In Appendix G 
of this report. Quality ratings are accompanied by data relating to the 
degree to which each course met Its stated objectives. Finally, Ap*- 
pendlx G contains a sample of the instrument used to gather the reac- 
tions to the five core courses. 



A scanning of the data in Table 2 suggests that there was considerable 
agreement about the high quality of the five core courses. Individual 
course assessments also indicated a positive trend in achieving stated 
objectives. The data for this last comparison is found in Appendix C 
of this report. 

In addition to the data gathered from students enrolled in the TMR 
training program, information was also gathered from the supervising 
teachers of the various practicum stations utilized during student 
teaching sessions. Table 3 summarizes the ratings given by supervising 
teachers in residential settings. A copy of the questionnaire used to 
obtain these ratings is included in Appendix H of this report. 

With very few exceptions, students from the THR training program were 
given high ratings in all areas related to effective teaching. Ratin{;s 
covered such areas as mastery of material » knowledge of instructional 
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resources, awareness of Individual needs* ability to design instruc- 
tional activities and ability to relate to staff and pupils on a pro- 
fessional basis. 

TABLE 3 

Student Teacher Evaluations - Residential Placements 

.i. _A JI _D SD NA 

Demonstrated ability to work with 19 9 4 1 5 

professional staff 

Demonstrated ability to supervise 19 9 9 1 

individual client 

Demonstrated ability to supervise 19 2 13 1 1 2 

group of clients 

Demonstrated ability to recognize 19 14 4 1 

community services provided for TMR 

Demonstrated ability to interact 19 2 6 3 17 

with community agencies providing 
services for TMR 

Demonstrated ability to describe 19 2 11 4 1 1 

training/rehabilitation program 

Demonstrated ability to identify 19 2 8 3 15 

social /emotional problems of TMR 

Demonstrated ability to function 18 9 7 1 1 

within a vocational/educational 

program 

Demonstrated ability to deal with 19 12 5 1 1 

staff and clients 

Demonstrated ability to use good 19 13 4 1 1 

judgment in dealing with staff 
and clients 

Demonstrated ability to use 18 6 10 1 1 

Initiative In developing tasks 
for clients 

Demonstrated ability to relate 19 8 10 1 

dally activities to the overall 
goals of the program 

(cont'd) 
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TABLE 3 - (cont'd) 
Student Teacher Evaluations - Residential Placements 



Demonstrated ability to express 
himself/herself with staf£ 

Demonstrated ability to express 
himself /herself well with clients 

Demonstrated ability to relate 
knowledge of TMR needs to parents 

Has been adequately prepared by 
University for residential 
placement 

Demonstrated ability to qualify 
for work in agency where teaching 
was done 

SA - Strongly agree 
A - Agree 
N - Neutral 



.1 

19 8 



_A 
9 



N D SD NA 



2 
5 



19 10 8 

19 A 13 

19 3 11 

19 12 5 



D - Disagree 
SD - Strongly disagree 
NA - Hot applicable 



Further data about the teaching ability of students was gathered dur- 
ing their praccicum experiences In day school settings. A summariza- 
tion of supervising teacher reactions Is included in Table 4. 



TABLE 4 

Student Teacher Evaluations - Day School Placements 

# S AA A BA P 



Evaluation of preparation and 
understanding 

Knowledge of children and the 
learning process 

Knowledge and understanding of 
mental retardation 

Knowledge, understanding and 
use of materials 



21 



21 



21 



20 



5 13 

5 13 

4 12 

5 11 



3 
3 
5 



(cont'd) 



TABLE 4 - (cont'd) 
Student Teacher Evaluations - Day School Placements 



Ability to present materials 
meaningfully to all ability 
levels 

Rapport with individual students 
and with class as a group 

Ability to individualise teaching 

Ability to motivate pupils 

Ability to guide and direct 
learning activities 

Ability to evaluate results of 
learning activities 

Ability to relate school activities 
to life situation of pupil 

Control of classroom physical 
environment 

Sense of structure and organization 

Ability to perceive real problems 
and needs 

Ability to control pupils 

Personal management: 
Appearance 
Cooperation 
Tact 

Responsibility 
Initiative 

Professional attitude 
Creativity and Inventiveness 
Disposition and sense of humor 
Emotional stability 
Judgment 

Set a personal example 

S - Superior 
AA - Above average 
A - Average 



fr 


Q 
O 


AA 


A 


20 


6 


7 


7 


20 


7 


11 


2 


20 


3 


13 


5 


21 


6 


10 


5 


21 


3 


14 


4 


19 


3 


10 


6 


21 


6 


11 


4 


21 


5 


9 


7 


20 


5 


13 


1 


21 


5 


8 


8 


21 


5 


9 


6 


21 


8 


11 


2 


21 


10 


9 


2 


21 


5 


14 


2 


21 


8 


11 


1 


21 


9 


10 


2 


21 


6 


12 


13 


21 


8 


7 


6 


20 


11 


8 


1 


21 


10 


7 


4 


21 


6 


11 


4 


20 


10 


8 


2 



BA - Below average 
P - Poor 
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The Instrument used to gather this information is included in Appendix I 
of this report. Students were rated on many of the same characteris- 
tics considered essential for effective teaching in a residential set- 
ting. Student performance in the day school setting was also rated very 
positive. Analysis of the ratings in Table 4 suggest that students 
graduating from the TMR training program possess the desirable charac- 
teristics of good teachers of TMR pupils. 

Another index of program Impact can be found in a comparison of the 
total numbers of courses related to TMR children that have been taken 
by Maine residents in the period previous to the initiation of the 
Farmingbon program and the time since the operation of the Associate 
Degree Program. 

TABLE 5 



Frequency of Courses Taken by TMR Teachers 



Courses 


Pre 


1971 


Post 


1971 


Taken 


Persons 


Subtotal 


Persons 


Subtotal 


A 


B 


C 


D 


E 


1 


1 


1 


2 


2 


2 


2 


4 


3 


6 


3 


3 


12 


7 


21 


4 


6 


24 


7 


28 


5 


6 


30 


4 


20 


6 


2 


12 


6 


36 


7 


2 


14 


3 


21 


8 






2 


16 


9 


1 


9 


3 


27 


10 


1 


10 


1 


10 


11 










12 










13 










14 


2 


28 


3 


42 






142 




235 



Table 5 presents information relating to the total number of TMR 
courses taken by Maine residents prior to 1971 and after 1971. Col- 
umn A represents the total number of courses taken by any one person. 
Column B represents the number of persons prior to 1971 taking a given 
number of courses. Column C represents the subtotal of courses taken 
before 1971. Column D provides the same data as Column B but relates 
to the time period 1971 to the present. Column E Is the counterpart 
of Column C but refers to the time period during which the TMR train- 
ing program has been in operation. 

A comparison of the figures in Table 5 shows a definite increase in the 
number of courses taken since 1971. There has been approximately a 70% 
increase in the number of courses taken since the initiation of the 
Farmington program. While there can be no arguing that State certifica- 
tion requirements have prompted an increase In frequency of TMR 



-14- 



coursed taken* undoubtedly the availability o£ courses through the 
Farmlngton campus has contributed substantially to the rise In course 
enrollment . 



The Farmlngton training program expended considerable effort In pro- 
viding assistance to personnel already working with TMR pupils. In 
addition to offering a variety of courses, the T^IR program assisted 
people by providing materials, demonstrating techniques and conducting 
workshops, etc. Table 6 presents data on the effectiveness of the 
ancillary services provided through the Farmlngton TMR program. 

TABLE 6 

Reactions to Receipt of Supportive Services 







SA 


_A_ 


J! 




SD 


NA 


Receipt of information prompt 


40 


13 


17 


4 






6 


Receipt of materials prompt 


40 


10 


11 


3 






16 


Information useful 


42 


9 


16 


3 


2 




12 


Materials useful 


41 


8 


14 


4 


1 




14 


Institutes worthwhile 


42 


14 


18 


2 






8 


In-service useful 


37 


8 


16 


4 


1 


1 


9 


Course list helpful 


42 


16 


22 


3 






1 


Increase in TMR courses 


42 


7 


24 


3 


4 


2 


2 


Credit analysis helpful 


42 


17 


17 


4 


2 


1 


1 



SA - Strongly agree D - Disagree 

A - Agree SD - Strongly disagree 

U - Neutral NA - Not applicable 

Except In those cases where a given Item did not apply to a respondent » 
the reactions of personnel In the field were very favorable toward the 
provision of supportive assistance and the ratings suggest that those 
services provided were effective. 

Final evidence of the success of the Farmlngton program comes in the 
form of letters of testimony. Letters were obtained from various ad- 
ministrators of TMR facilities or related special education resources 
about thu quality of the TMR program. Copies of these letters are 
found in Appendix J of this report. In all cases* persons writing 
about the training program have been positive and have pointed out its 
Important role in upgrading the quality of services for TMR individuals 
In the State of Maine. 
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Appendix K of this report contains a letter from the President of the 
University of Maine at Farmington. This letter attests to the TMR 
training program's success and signifies an Intent to continue the pro- 
gram after federal funds have been exiiausted. 
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FUTURE PRIORITY AREAS 
FOR 

TRAINABLE MENTALLY RETARDED 
ASSOCIATE OF SCIENCE DEGREE 

It la apparent with new mandatory special education legislation, LD 965 
"An Act Relating to Exceptional Children", that the University System 
reevaluate its procedures for training special education personnel to 
fulfill its role in the implementation of this act. The Associate of 
Science. Degree Program for Training Teachers of the Trainable Mentally 
Retarded (TMR) has and will continue to accept this challenge In its 
state-wide training approach to teacher education. The program com- 
ponents Indicated below will be the primary focus of the TMR training 
program in the future. 

Teacher Education and In-Service Educat ion 

A major priority of the State of Maine State Department of Educational 
and Cultural Services (MDECS) and the University of Maine at Farmlngton 
(UMF) Is the development and Implementation of a competency-based tea- 
cher training program in conjunction with the revision of certification 
standards developed for teachers of the TMR. The TMR program has de- 
veloped performance objectives for core cour&e offerings and will In- 
corporate these Into course modules to be distributed through the Con- 
tinuing Education Division (CED). 

In conjunction with the MDECS, the UMF - TMR Teacher Training Program 
will experiment with the retraining of college graduates who will func- 
tion as program consultants, for TMR programs on a regional basis. This 
design of service delivery to teachers, students and parents of the TMR 
is intended to supplement recent staffing changes in the TMR Associate 
of Science Degree Program. 

The profoundly and severely retarded school aged child has for the 
first time been included in our educational law. Guidelines and regu- 
lations point out the need for specialists of specific competencies and 
expertise. The State of Maine is not now preparing such a person. It 
will be the future Intent of this program to begin to train personnel 
to teach the profoundly mentally retarded chil<-.. It also intends to 
prepare and provide Inservice programs for institutional and residential 
facility staff. Mini courses or modules of instruction varying from one 
to three hours will be prepared and presented to all teachers of the 
profoundly, severely and/or moderately retarded. An example of a course 
module can be found in Appendix D of this report. 

It will be necessary for teachers and administrators of TMR programs to 
begin experimenting with alternatives to the traditional educational 
strategies employed in education and training of the TMR. Team teach- 
ing, peer teaching, activity center utilization and Integration will be 
topics for CED offerings and Inservice education through UMF and MDECS. 



I nstructional Materials and Resources 

tn response to the need £or materials and resources to support new and 
Innovative programming for the trainable mentally retarded, the Uni- 
versity of Maine at Farming ton will continue to support the TMR pro- 
grams In the State and act as an IMC center until such time that Maine 
and Its teachers have access to a centralized materials center. 

Pupil Evaluation Teams under Special Education Guidelines and Regula- 
tions will be responsible for making appropriate placements for the 
TMR. It la felt that this cannot be accomplished without some hard 
data on what the child's strengths and weaknesses are. In conjunction 
with the MDECS, we will be developing programmed packets on the utiliza- 
tion of diagnostic Instruments In writing educational prescriptions anu 
conducting follow-up workshops on prescriptive teaching. Ve will also 
be preparing programmed packets of materials for dissemination to sup- 
erintendents who will be Integrating the TMR children for the flmt 
time In the public schools. These packets will provide suggestions and 
guidance In programming for the TMR. 

It la planned that the TMR program will be working with the Maine 
Association for Retarded Citizens (MARC) to prepare materials and pub- 
lications for parents of the TMR. One such publication Is being dis- 
tributed through MARC and available In doctors* offices and health 
centers. This particular publication deals with Down's Syndrome. In 
addition, the MDECS and UMF will cooperatively publish and disseminate 
position papers, and conduct research In the area of mental retardation. 

E valuat ion 

In the Immediate future, a design will be prepared for the evaluation 
of part-time enrollees In the TMR program who are working for certifi- 
cation. This evaluative tool will be based on competencies developed 
for the CED and University course offerings. 

The MDECS and UMF will develop a self-evaluation document for private 
schools for exceptional children. This Is in compliance with a legis- 
lative mandate that all schools in Maine must go through a self- 
evaluation. This document will be ready for field testing Septem- 
ber 1974. 

The UMF and MDECS have analyzed the future needs as it pertains to the 
TMR and feel comfortable that what is proposed Is in Che best interest 
of the TMR, their families, teachers and school systems in the State of 
Maine. 

Two major aspects of the Farmington TMR training program deserve care- 
ful investigation in the future. 

Farmington *s program represents a two year period of preparation and 
suggests that Its graduates are qualified teachers of TMR pupils. This 
contention deserves serious consideration and should be carefully 
evaluated. The most obvious question that needs to be asked is, "Can 
competent teachers of TMR pupila be trained in two years rather than in 
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the commonly accepted four year period?** 

Data relative to this question should be gathered through a careful 
comparison of Farmington graduates with persons who have completed 
four years of training • One of the intents of the Farmington program 
is to explore this hypothesis in the future. 

Farmington* s other unique contribution can best be described as a de- 
livery system for the dissemination of consistent courses in a large 
rural state. There seems to be little doubt that an effective method 
of delivering consistent instructional services has practical applica- 
tions in other areas of the country. 

Plans to develop the remaining core courses for the THR training pro-^ 
gram into modules should definitely be implemented. Furthermore » data 
should be gathered about each module *s effectiveness and suggestions 
should be sought relative to maximizing delivery of the modules to the 
various CED branches around the State. 
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APPENDIX A 

Description of Core Courses for TMR Program 
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CORE COURSES OF TMR PROGRAM 



SE208 Educating Exceptional Children A general survey of present 
educational provisions and practices for the education of all 
exceptional children. 

SE201 Nature and Needs of the Mentally Retarded - Study of the hls-^ 
tory, development and operation of programs for the mentally 
retarded. Emphasis la placed on analysis of the condition of 
mental retardation, a review of causative factors, a study of 
manifest and associated characteristics, means of diagnosis 
and evaluation and the development of realistic programs. 

SE255 Curriculum Development and Teaching the Trainable Retarded - 
Emphasis la given to the goals of education of the trainable 
mentally retarded and the curricula best suited to achieve 
these goals. Attention is also given to the organization, 
planning, and Implementation of classroom experiences along 
with the use of appropriate teaching techniques and matetlala. 

SE271 Personal, Social and Vocational Guidance for the Trainable 

Mentally Retarded - Personal, Social and Vocational adjustment 
needs and problems of trainable mentally retarded Individuals 
will be studied through readings, discussion and field experi- 
ences. Fre-*vocational preparation toward the goal of attain- 
ing the highest degree of independent functioning and living 
possible is emphasised. The problems faced by parents will be 
considered, with attention given to parent counselling and in- 
terviewing techniques. 

SE270 Recreative Skills for the Handicapped - Emphasis is given to 
the acquisition of skills and techniques useful for promoting 
the development of physical and pei^ceptual-motor abilities. 
Consideration is also given to invest Iga ting and promoting 
understandings of how physical educational abilities might re- 
late to the development of social abilliles and skills. 

SE295 Seminar - Behavior Modification Techniques for Teachers of the 
Trainable Mentally Retarded - The purpose of this course Is to 
Introduce the student to the major concepts and techniques 
underlying the application of Behavior Modification techniques 
to the behavior deficits of the TMR individual. The course 
has two components, lecture and practicum. In each of the two 
hour weekly lectures the student is introduced to the various 
components of the Behavioral Model. Simultaneously throughout 
the course, each student serves as a "trainee** in a special 
class for the trainable mentally retarded individual for one 
half day a week. (Based on the regional needs assessment con- 
ducted in 1971, the course SE295 was included as a component 
of the required core courses in 1973.) 
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APPENDIX C 

Meeds Assessment and Services Provided Around the State 



Area # 
(See Map) 

1 

2 
3 



8 

9 



FINDINGS 
Table I 

REGIONAL MEETINGS WITH TMR TEACHERS 
FALL 1971, REGARDING EDUCATION NEEDS 



Regional 
A rea 

Aroostook (Presque 
Isle) 

Northern Penobscot 
(Mlllinocket) 

Greater Bangor 
(Brewer) 

Waterville, (Skowhe- 
gan), Pittsfleld, 
Farmington 

(Augusta), Camden* 
Rockland 

(Bath), Brunswick, 
Freeport 

(Norway), Mexico, 
Auburn 



Date of 0 Attend' 
Me eting In^ 



(Nov. 5) 



Cumberland (Portland) (Dec. 15) 
York (Biddo.ford) (Dec. 8) 



29 



(Nov. 17) 9 

(Nov. 16) 22 

(Nov. 22) 22 

(Dec. 13) 12 

(Nov. 29) 7 

(Dec. 7) 17 



15 

6 



# Indicating 
Desire 

for Additional 
InBtructlpn _ 

12 
8 
15 
12 

7 
6 
12 

11 

6 



139 Totals 89 



^Parentheses indicate town where regional meeting was held. 



Tabu II 



PREFERENCES BY REGIOf» FOR 
LOCATION OF ADDITIONAL INSTRUCTION 



UMPI-'Preaque Isle, Opportunity Training Center, Presque 
Isle High School, UMFK— Fort Kent 

Millinocket and East Millinocket High School, Katahdln 
School for Retarded, U110— Orono 

Brewer Children's Opportunity Center, UMO— Orono, Bangor 
Counseling Center, Bangor Community College, Ellsworth, 
UtCf— ^tfachias 

Skowhegan High School, Mary Donovan School, USaterville 
High School, Hilltop School, UMA — Augusta, tniF — Farming- 
ton, Colby College 

UMA — Augusta, Rockland High School, CMVTI— Auburn , UMF— - 
Farmington, Kennebec Valley Training Center 

Brunswick High School, UMA — Augusta, UMPG — Portland- 
Gorham, Elmhurst School 

CMVTI-- Auburn , Rumford High School, Norway-South Paris 
High School, Hope Training Center — ^Ifexico, Norway School 
Complex, UMF->-Farmlngton 

UMPG — Portland-Gorham, Woodfords School, Pride Training 
Center, Portland, South Portland, and Westbrook Schools 

UMPG — Portland-^orham, St. Francis — Biddeford, Saco 
Vall£y Training School 



Table III 



PRIORITY REQUESTS FOR INSTRUCTION 
BY TOPIC IN EACH REGION 



Area # 
(See Map) 

1 (1) Pre-Vocatlonal ; (2) Curriculum; (3) Speech and 

Language 

2 (1) Pre-Vocational; (2) Fine Arts; (3) Curriculum; 

(4) Speech and Language 

3 (1) Speech and Language; (2) Curriculum; (3) Pre- 

Vocational; (4) PE| Recreation; (5) Music; 
(6) Instructional Media 

4 (1) Parent Counseling; (2) Behavior Modification; 

(3) Speech and Language; (4) Pre-Vocational; 

(5) Fine Arts; (6) Curriculum 

5 (1) Pre-Vocational; (2) PE, Recreation; (3) Curric- 

ulum 

6 (1) Parent-Teachers Relationship; (2) Behavior Modifi- 

cation; (3) Learning Disabilities; (4) Speech and 
Language; (5) Music; (6) Pre-Vocational 

7 (1) Pre-Vocational; (2) Behavior Modification; 

(3) Speech and Language; (4) PE» Recreation; 
(5) Music 

8 (1) Curriculum; (2) Fine Arts; (3) Instructional 

Media-AV; (4) Speech and Language; (5) Pre- 
Vocational 



Summary of Priority Rankings for Instruction by Topic 

1 Pre-Vocational Preparation (Corresponds to Results of 1971 survey 
by State Department) 

2 Curriculum Development 

3 "> Speech and Language Development 

4 >* Parent-Teacher Interaction and Relationships 

Additional indications of topic priority preferences are equally di- 
vided among PE-Recreationi Behavior Modification , Fine Arts Pro- 
cesses, Instructional Media. 
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flWaiCULWI CUIPSS & EVAmATTQM SVSTBMS tlSBI> ni TMR PMCRAMS 



Location_ 



Alfred 



Tldft of Culda 



BvaliMicioaa Syatoa 
to tndUoco Pupil 
Pioftroaa 



Beglofiol Priority 
In curriculum 



Bar Harbor Plnalaad Training Cancer Prograaa Reports 



Pre-Vocatlonal and 
Sheltered Wtorkahep Curr. 



Bllsiforth 



Developing Units (tteyen) 
BxptQitriculufi for Young 
Ret. Children (Connor) 



Teacher-Established 
ericeria used - 
percentile accurac/ 
rating 



No one priority to serve 
Glasses (varied types) uithln 
tha region 



Pore Kent 



None 



Periodic comparison 
of performance 



Harrington 



None 



X*Q> Tests & 
Verbal Reports 



Norvay- 
South Parle 



Saoford 



Hone 



(Being developed) 



Check List 



None 



Iforkshop facility 
State Curriculum 



Raymond-*' 
Windham 



Pineland draining Center Cheek List 



State Guide 



Auburn 



Various texts and Progress Report 

manuals(Julla Halloy^ete.) 



Hftotings or conferences 
on new ideas & materials 



Augusta- 
Hallowell 



(B.Stark) i S-point rating 

leva Scate^Curriculun Guide system 
New Hexieo*An Experimental 
Curr. for Young MR 



Unified » ^ ood curriculum 



Bangor 



NonOp per se. 
Some additional 
materials supplied 
thru Sp.Ed. Resource 
Center -*Bangor Couns. Center 



Monthly narrative 
reports by teachers 



Bath 



Teaching Che Retarded - 
N. Perry 



Froatig Dev.Test of 
Visual Perception; 
Glnn Reading Readiness 
Test; Purdue Percept 
tual Hoeor Test 



Curriculum Relating to 
Socialisation 



Blddeford 



UNF-complled 
curriculum 



Daily records - 
sem«ster report cards- 
staff meetings 



State-developed 
Curriculum 



Title Guide 
afid Level 



Bveliiatlona Syatea 
to Indicate ^apil 
Ptoyese 



Regional Priority 
in Garriculum 
Peyelopment 



Boothbay 
Harbor 



(Hone) 



Teaeher-^eveloped 
Bvaluatioo Syatea 



Standard Cnrrieulua 
Guide for all Trainable 
Cleaeea 



Brewer 



(None) 
(Being Proeeaaed) 



TMR Performance 
Profile 



Sequential tanguage 
Development Curr«» and 
Pre-Vocational Curr. 



Brunawick John D.Arthur-Carriculum 
Guidea for the TMR 



Bvaluations by 
Staff - their oun 
report forma 



Camden 



Julia Molloy*a 
Trainable Children ; 
Pineland & Farmington 
Guides 



Teacher Records; also 
TMR Perforoance 
Profile 



Resource Center 



Dover- 
FoKcroft 



Curriculum Guide for 
TMR - 5. Stark 



TMR Performance 
Profile 



Sheltered Uorkahop 
Facility. 



Beat 

Nillinocket 



D.ll.Woodt#3 Edition 
of Guide to Curriculum 
Planning for TMR or 
Severely Retarded; 
Curr .Guide for TMR- 
Third Annual Workshop 



TMR Performance 
Profile 



Standard Curriculum 



Farmington 



TMR Guide Oklahoma 
State Dept. of Ed. 



TMR Performance 
Profile 



Standard Curriculum 



Houlton 



Curriculum for Teachers 
of TMR; DeKalb County (Ga») 
Curriculum; Julia S.Molloy 
Curr. for Trainable; 
Remediation of Learning 
Dia.- Falett 



(Not yet) 



Resources at workshops • 
etc. 



Lewis ton 
Lille 



(None) 



Curriculum Guide for 
TMR * E. Stark; Own 
Teacher's Guide 
Evaluation & Progress 
Development - Mansfield 
Training School (Conn.) 



(see first 
column) 



Lincoln 



Pineland Training Center Testing & Records 



tocation 



Title of Cttid€ 
md Leva! 



Biraliuitiona System 
to Indicate Pupil 
ProRreaa 



Regleaal Priority 
la Currlculua 
Pevelopment 



Maxleo 



Plttaflald 



J6hii Arthur t M.S. 
CurrlauliUB Guide 



TMR Performance 
Profile 



Pre-Voeatlonal Area 
Workshop 



Portland State of Maine Curr. 

Guides Win be using 
Julia Malloy*8» also. 



Progress Reports} 

Parent<*TeachQr 

Conferenees 



CurrlculiflB guide developed 
by State Coordinators & 
clasaroom teachers 



Presque tele Wo formal Curriculum 



Wrlttdn Reports* 
Report Cards 



Variety of Currlculuma.to 
be adapted to individual 
Glasses 



Skovhegan 



No speelfle guide - 
combination of 
ae^^eral 



Individual Progress 
Reports 



Progressive Curriculum 
integrsting all areas 



South 
Portland 



Curriculum Guide for 
the Trainable • 
Community Psychological 
Services 

(Locally developed) 



Progress Reports 



Watervllle 



General Curriculum 
for Tralnables 



Periodic conferences Specific Curriculum 
vith teachers* and daily for pre-school children 
record notes 



Puwnal 
(Plaeland) 



Plneland Curriculum 
Guide 

Books on Teaching MR 



Calif .Achievement 
Tests; Wide- Range 
Achievement Tests; 
Trainable Check List; 
Cain Levins Social 
Coi^etency Scale for 
Resident Teacher Aides 



Complete Curriculum 
Guide 
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REGIONAL PRIORITIES 



In the Fall of 1971, a needs assessment was conducted by Chr staff of 
the TMR Teacher Preparation Program to determine the need for course 
work and training of teaching personnel in the field of TMR. The re- 
sults of the nine Regional Meetings were reported in the "Report of 
Regional Meetings with Teaching Personnel of Trainable Mentally Re- 
tarded Children in Maine - Fall 1972" Table IV of this report indicates 
State-wide Priority ranking for Instructor by topic: 



PRIORITY I 
PREVOCATIONAL PREPARATION 
Regions Indicatin g Priority Number 



Regions 1 
2 
5 
7 
3 



Aroostook 

Penobscot 

Kenaebec 

Oxford 

Hancock 



(1) 
(1) 
(1) 
(1) 
(3) 



How Priorities Were Met 

1972 - Workshops 

Traveling Workshop on Vocational Preparation of TMR: Summer. 

New England States, 25 participants, 3 credit hours 
Health and Medical Management of the Multiple Handicapped: 

Summer, Augusta, 32 participants, 3 credit hours 

1973 - Worksh ops 

Parent Counseling and Sex Education for TMR: Spring, Augusta, 

two day Inservice workshop, 146 participants, 1 hour re- 

ccrtif ication credit 
Traveling Workshop on Vocational Preparation for TMR: Summer, 

Maine, M.issachusetts and New Hampshire, 23 participants, 3 

credit iiours 

Behavior Modification Techniques for Teachers of Develop- 
mentally Handicapped: Summer, Farmington, 21 participants, 
3 credit hours 

r.jrver iiducation for the Handicapped: Summer, Orono, 17 par- 
ticipants, 3 credit hours 

Career Education for the Handicapped: Summer, Farmington, 23 
participants, 3 credit hours 

CcMirsc P.f.f fiJ^J^ngs 

l*ersonal» Social, and Vocational Guidance for the TMR: Fall, 
OKI) Course offering, Augusta, 19 participants, 3 credit 
hours 



1974 - Workshops 

Special Education Workshop: Summer, Fort Kent» Ist session, 
20 participants; 2nd session, 25 participants, 3 credit 
hours 

Course Offerings 

Personal, Social, and Vocational Guidance for the TMR: 
Summer, CED Course offering, Farmington, 26 participants, 
3 credit hours 

Personal, Social, and Vocational Guidance for the TMR: 
Summer, CED Course offering, Portland-Gorham, lA partici- 
pants « 3 credit hours 

Curriculum and Materials Distribution 

1972 Social Adaptability: Fall 
Manual Dexterity Training: Fall 

Inventory of Curriculum Materials and Resources for Teachers 
of the TMR 

Equivalency listing of all TMR course offerings in the state: 
sent out prior to each academic session 

1973 - Social Perceptual Training for Community Living; Learning 

Packet : Summer 

Guide for Parents: Love, Sex and Birth Control for the Men- 
tally Retarded: Record » Film and Parent and Student 
Manuals 

Vocational Capacity Rating Scale: Fall 

Equivalency listing of all TMR course offerings in the state: 
sent out prior to each academic session 

197A - Equivalency listing of all TMR course offerings in the state: 
sent out prior to each acad&mlc session 

Demonstr a tion of Resources and Materials 

1972 - Video Tape and Slide Demonstration to ARC on Prevocatlonal 

Process 

1973 - Demonstration of Curriculum Materials and Resources In the 

Areas of: Adolescent Self-Help Skills, etc. 

Direct Progr am Consultatio ns 

1972 - Program consultation on stabllahment of Prevocatlonal Pro- 

grams, evaluation of Prevocatlonal Process 
Credit analysis for field Associate Science Degree persons 

1973 - Field Resource Consultation to Teachers and Administrators on 

Prevocatlonal Preparation and Rehabilitation Process 
Credit analysis for field Associate Science Degree persons 



1974 



- Credit analysis for field Associate Science Degree persons 



PRIORITY II 



CURRICULUM DEVELOPMENT 

R egions Indicating Priority Number 

Regions 8 Cumberland (1) 

9 York (1) 

1 Aroostook (2) 
3 Bangor (2) 

2 Hancock (3) 
5 Kennebec (3) 

Workshops and Course Offerings 

1972 - W orkshops 

'fnstructlonal Media in Education of Handicapped Children: 
Summer, Farmlngton» 22 participants, 3 credit hours 

Physical Education for Handicapped: Summer, Orono, 25 par- 
ticipants, 3 credit hours 

Course Offering s 

Curriculum Development and Teaching the TMR: Spring, CED 
Course offering, Augusta, 18 participants, 3 credit hours 

Planning Curriculum for the Retarded Child: Spring, CED 
Course offering, Orono, 17 participants, 3 credit hours 

Education of TMR: Fall, CED Course offering, Orono, 24 par- 
ticipants, 3 credit hours 

Educating MR Children: Fall, CED Course offering, Augusta, 
20 participants, 3 credit hours 

Methods of Teaching the Retarded Child: Fall, CED Course 
offering, Orono, 15 participants, 3 credit hours 

1973 - W orkshops 

Prescriptive Education for Handicapped Children: Summer, 
Orono, 25 participants, 3 cradit hours 

Physical Education & Recreation for the Handicapped: Summer, 
York, 20 participants, 3 credit hours 

Behavior Modification Techniques for TMR: Fall, Bangor, 14 
participants, 3 credit hours 

Behavior Modification Techniques for Teachers of Develop- 
mentally Young: Summer, Farmington & Augusta, 18 partici- 
pants, 3 credit hours 

Course Offerings 

Education of the Trainable: Spring, Augusta, 16 participants, 
3 credit hours 

Methods of Teaching the Retarded Child: Spring, Camden, 12 

participants, 3 credit hours 
Planning the Curriculum for the Retarded Child: Spring, 

Orono, 19 participants, 3 credit hours 
Planning the Curriculum for the Retarde-^ Child: Summer, 

Portland-Gorham, 20 participants, 3 credit hours 



1973 - Course Of f erings - cont'd 

Currlculunfand Materials for the Retarded: Summer, Augusta, 
18 participants, 3 credit hours 

1974 - W orkshops 

Behavior Modification for Teachers of the TMR: Spring, 

Augusta, 18 participants, 1 credit hour 
Behavior Modification for the Developmentally Young :> Spring, 

Portland, 20 participants, 1 credit hour 
Program Planning and Evaluation for the TMR: Spring, Bldde- 

ford, 12 participants, in-service workshop 
Edmark Reading Program Demonstration: Spring, Blddeford, 52 

participants, in-service workshop 

Course Offerings 

Planning the Curriculum for the Mentally Retarded: Summer, 
Orono, 15 participants, 3 credit hours 

C urriculum and Materials Distribution 

1972 - Bibliography of Curriculum Materials 

Inventory of Curriculum Resources and Materials 
Curriculum Utilization and Assessment Survey and Feedback 
Writing Behavioral Objectives for TMR Programmed Packet: 
Video Tape 

Overhead Transparencies and Manual 
TMR Performance Profile Distribution and Utilization 
Equivalency listing for all TMR course offerings in the 

State: sent out prior to each academic session 

1973 - Film Listing and Distribution 

Evaluation Bibliography - Parent & Child 
Writing Behavioral Objectives for TMR 

Programmed Packet: Video Tape 

Overhead Transparencies and Manual 
TMR Performance Profile Distribution and Utilization 
Equivalency listing of all TMR course offerings in the State: 

sent out prior to each academic session. 

1974 - Task Analysis Learning Packet 

Task Analysis Activities Distributed 

Behavior Reinforcement Game: transparencies and manual 
Group Programming Flow Chart based on TMR Performance Profile 
for TIIR 

Listing of free and inexpensive mate^rlals 
Film Listing and Distribution Continued 

Selected Articles (Abstract) on Curriculum Methods & Materials 
Writing Behavioral Objectives for TMR 

Programmed Packet: Video Tape 

Overhead Transparencies and Manual 
TMR Performance Profile Distribution and Utilization 
Equivalency listing of all TMR course offerings in the State: 

sent out prior to each academic session 



Demonstration of Resources and Materials 



Curriculum Resources and Materials at UMF; IMC Center; Re- 
gional Workshops 
Behavioral Objectives Packet Demonstrated: Regional Uork- 
shops 

TMR Performance Profile Learning Packet 
Overhead Transparencies 
Student and Teacher Manual 

Behavioral Objectives Packet Demonstrated: Regional Work- 
shops 

TMR Performance Profile Learning Packet 
Overhead Transparencies 
Student and Teacher Manual 

Task Analysis Learning Packet 
Task Analysis Activities 
Behavior Reinforcement Game 

Behavioral Objectives Packet Demonstrated: Regional Work- 
shops 

TMR Performance Profile Learning Packet 
Overhead Transparencies 
Student and Teacher Manual 

Dir ect Program Consultation 

1972 - Student Teacher Supervision: On-Slte and Staff Consultation 

Visitation and Consultation on Curriculum Resources to all 

Private and Public Schools for TMR 
Assistance In Writing Behavioral Objectives 
TMR Performance Profile Administration 

Credit Analysis for Field Associate Science Degree persons 

1973 - Student Teacher Supervision: On-Slte and Staff Consultation 

Assistance In Writing Behavioral Objectives 
TMR Performance Profile Administration 

Credit Analysis for Field Associate Science Degree persons 

197A - Task Analysis Learning Packet follow-up 
Task Analysis Activities 

Student Teacher Supervision: On-Slte and Staff Consultation 
Assistance in Wtltlng Behavioral Objectives 
TMR Perfonnance Profile Administration 

Credit Analysis for Field Associate Science Degree persons 



1972 - 



1973 - 



197A - 



PRIORITY III 



SPEECH AND LANGUAGE DEVELOPMENT 



Regions Indicating Priority Number 



Regions 3 Hancock (1) 



1 Aroostook (3) 
4 Kennebec (3) 
7 Androscoggin (3) 



Workshops and Course Offerings 
1972 - W brkshop s 



Teach Your Child to Talk Program - Utilized In course offer- 
ings and In two language workshops: Spring, Fall, Farming- 
ton. Spring 11 participants. Fall 14 participants. In- 
service 

Speech and Language Iforkshop for the TMR: Fall, Uatervllle, 
two day, 173 participants, 1 hour recertlflcation credit 

Language Workshop for Parents of the TMR: Fall, Portland, 
12 participants, no credit 

C ourse Offerings 

Methods and Materials for Teaching Speech and Unguage: Fall, 
CED Course offering, Farmlngton, 20 participants, 3 credit 



1973 - W orkshops 

Language Institute for Teachers of Severely Physically and 
Mentally Handicapped Children: Jummer, Rome, 27 partici- 
pants, 3 credit hours 

Monteray Language Workshop: Fall, Bath, 9 participants. In- 
service 

C ourse Offerings 

^tethods and Materials for Teaching Speech and Language: Fall, 
CED Course offering, Farmlngton, 19 participants, 3 credit 
hours 

Methods and Materials for Teaching Speech and Language: 
Summer. CED Course offering, Waterville, 15 participants, 
3 credit hours 

1974 - Workshops 

Behavior Modification with emphasis on Articulation Speech 
Therapy: Summer, Rome, 22 participants, 3 credit hoars 

Monteray Language Workshop: Spring, Rome, 14 participants, 
in-service 

Course Offerings 

Methods and Material for Teaching Speech and Language: 
Summer, CED Course offering, Portland-Gorham, 13 



hours 



1974 - Course Offerings - contM 

participants, 3 credit hours 
Methods and Material for Teaching Speech and Language: Fall, 
CED Course offering. Auburn, no figures available, 3 credit 
hours 

Curriculum and Materials Distribution 

1972 - Inventory of Curriculum Resource and Materials 

Language Activities for the TMR 

Distribution of Special Education Language Materials through 

the Farmlngton IMC 
Equivalency listing of all TMR course offerings in the State: 

sent out prior to each academic session 

1973 - Listening Activities for the TMR 

Language Activities for the TMR 

Inventory of Curriculum Resource and Materials 

Distribution of Special Education Language Materials through 

the Farmlngton IMC 
Equivalency listing of all TMR course offerings in the State: 

sent out prior to each academic session 

1974 - Language Stimulation Activities for the TMR child 

Distribution of Special Education Language Materials through 

the Farmlngton IMC 
Equivalency listing of all TMR course offerings in the State: 

sent out prior to each academic session 

D emonstration of Resources and Materials 

1972 - McNally Educational Productions Inc., Let's L earn Language 

Demonstration of Peabody Language Kits'; Language Master and 
Language Concepts through song 

1973 - Demonstration of Speech Improvement Packet 

Demonstration of Peabody Language Kits; Language Master and 
Language Concepts through song 

Pi r ec t Program Co nsu l t at ion 

1972 - Consultation on Language Workshop for Parents of the TMR 

Credit analysis for Field Associate Science Degree persons 
Individual consultations with supervlsin;; teachers and student 
teachers 

1973 - Individual consultations with supervising teachers and student 

teachers 

Credit analysis for Field Associate Science Degree persons 

1974 - Individual consultations with supervising teachers and student 

teachers 

Credit analysis for Field Associate Science Degree persons 



APPENDIX D 
Course Module on Behavior Mbdif Icatlon 



BEHAVIOR MODIFICATION TECHNIQUES 
FOR 

TEACHERS OF THE TRAINABLE MENTALLY RETARDED 



Throughout the State, teachers of the trainable mentally retarded 
(TMR) enrolled In the TMR Associate Degree Program and receiving in- 
service education have reported a lack of consistency in terms of con- 
tent and competencies included in specialized TMR course offerings. 
(Survey of all TMR Associate Degree students, April 9, 1974) Although 
the TMR program staff supports the concept that faculty members should 
and must have academic freedom in planning and implementation of any 
given course, we strongly believe that there are certain basic objec- 
tives for every course that must be met in order to meet the overall 
program objectives of the TMR Associate Degree Program. 

The majority of individuals enrolled in the TMR Associate Degree 
Program are receiving course instruction through the regional Continu- 
ing Education Division (CED) branches of the University system. The 
TMR program staff has input into course offerings and the selection of 
CED teaching personnel and whenever possible directly participates in 
the teaching of required courses. Although this vehicle facilitates 
the distribution of required courses to those individuals not in the 
immediate Farmington area, it is most difficult to maintain uniformity 
in course content and competencies, in a State as large and as rural 
as the State of Maine. In order to provide the consistency needed in 
the Statewide TMR program, it is essential that a more detailed course 
syllabus be circulated to all regional CED centers who intend to offer 
TMR courses through the TMR Associate Degree Program. 

This paper is a description of our attempt at the University of 
Maine at Farmington to unify the major course objectives for one of our 
TMR course offerings. Behavior M odification Techniques for Teachers of 
the T rainable Men tally 'lt etarded "," into a packet suitable for distribu- 
tion to all CED branches' in the State. This format is intended to be 
used for the preparation of modules for the following core courses: 

1. SE255 Curriculum Development and Teaching the Trainable 

Retarded 

2. SE270 Recreative Skills for the Handicapped 

3. SE271 Personal, Social and Vocational Guidance for the 

TMR 

4. ST216 Student Teaching with TMK in Residential Setting 

5. ST217 Student Teaching with TMR in Day School Setting 

Gen eral Oyerylew of the Course 

The purpose of this course Is to Introduce the student to the major 
concepts and techniques underlying the application of Behavior Modifica- 
tion techniques to the behavior deficits of the TMR individual. The 
course has two components, lecture and practicum. In each of the two 
hour weekly lectures the student Is Introduced to the various components 



of the Behavioral Model. Simultaneously throughout the course, each 
student serves as a "trainee" in a special class for the trainable men- 
tally retarded individual for one half day a week. The practlcum pro- 
vides the trainee the opportunity to have direct experience with the 
TMR individual in the actual implementation of behavior modification. 

The Practlcum part of the course consists of a series of six steps: 

Step One: Pinpointing the Behavior 

Step Two: Recording the Behavior 

Step Three: Establishing consequences and procedures 

Step Four: Arranging Consequences I 

Step Five: Arranging Consequences II 

Step Six: Sunmary 

Satisfactory completion of each step requires the student to apply 
the skills presented in the lecture (s) preceeding each practlcum assign- 
ment. The primary purpose of this part of the course is to allow the 
student to demonstrate his mastery of the application of Behavioral 
techniques. 

The syllabus for the course was designed using the instructional 
development process. In column one the objectives are listed in se- 
quence of occurrence; the adjacent columns indicate the related course 
content, strategies, resources and assignments. Figure I illustrates 
the syllabus for the course. 



■a 

"« 

to 00 
o 

(0 



I 

a 44 



M M 

44 «0 M 

S § M § 4J 

i U U M 

n 4i 0) 44 CU 

0) U 4J O 01 

« 01 M CO 

< ^ PU 



*g CO "5 «H 10 

9U9>^|4«00) 

^1-l4fttr-IOO0-H 
M<9CO,£0IOQ»U 

0{ •g •H .c p 




JO 0) 



$4 

s. 



M 1 


01 M 


M 10 






«H 44 


>^ CO 






e CO 


OU 44 


0> P4 


CO 


CO P« 00 




U fO B 1 


0 0) 


U JO M 


•H JS 


goto 


iH M 


S 01 •n >H 


•O 01 


M *Q Q > 




01 01 9 







I 



10 
0» 

Ctf» 
0> 



VI 
44 



s 

44 

e 



§ 



I 

0) 

o 



T 



0» CO 
M CO 

33 

U 10 



01 i 



u u 



o 
o 



44 

■H U 

4.> CO 



.£3 
U 

CO I 

O Qt 

< m 

rH O 



u 

s 

u 



5 





CO 








44 






1 


4 






0» 








JD 


« 

o 




o 


H-l 






•H 


O 


1 


01 


4i 






u 


(0 


(5 


u 


o 





M 44 

CO U 

•H 1 > S U H O t-C 

44 a 44 CO iH 

•HWl^SO0»*H44 0l 
f3Oa»C0>>UQ44 
pO 



O 

n 
e 
o 

•H 
44 
01 
44 



H 

o> CO 5 

u m u 

9 S CO o l4 0 

44 O CO -H 01 -H 

U CO ^ 44 QO 44 

0> H €8 UO CO 

I-: o u > o 



01 



M4 > 



01 ^ 

^5 



I o u 

g a <H o 

0» f4 44 I 

WW -H > 0» 

IX U 73 CO OB 

a e J5 G 

CM 0» 0 01 O 

o no u pO CI 



44 09 

e 14 

01 O 



01 0> 0> 

rH iH fH 

•a .o JO 

0 ^ 03 



£; e £: s 

Jr O m m \n S 

0| ^ f £ jo d 

^ .5 44 o O O cr 



i«-J CO 
CO 01 

> 



I 



O 



CO 

9 44 

O Q> 
@ 

CO 

> 2 

Q 
O 



44 CO 
C U 
01 d 



Wi 
O 

> 

i-i m 



I 

0 



Ps 0) 



X CO 

C U 

ri ^ 

;» 01 H ptf V 

CO 44 44 H 

o» e w o 

•H 0) 01 44 

O "H 

iH > 01 

O M H 

«0 01 ^ 

O 0) (0 



0» W 

*t) 01 

01 w O 

44 O 44 




>s »4 0 > 
•H 01 M CO 
4J Ot .A 
O 01 01 
« i3 .O 



I 



CO I 6 

CO > CO 
U-l 0) CO 

O ts ,C 0) 

0» 44 

0) -a X) OS 

CO e w 

O CO OS 01 

cu fH e 

M 00 OO 01 -H 

9 C C U 01 

Pi«H •H U 44 

44 .O 10 C 
Oj U H 

^ XI 01 W o 

O 44 H O 44 



M 
O 

CM 



o 

^: 

01 
CO 



CM 



ERLC 



g 



I 




c 

CO ID 

CI o 

u • 

d CD 

o <u 

(0 e< 



or 

CO 
M 

CO 



g 
§ 



M I M 

M 0) M 
M ^ 

>\ O 00 M 

.C C CO 

a. 0) a« 

CO CX 00 

w 10 a I 
eoii CO 

-H O I O M 
M 0* 13 M 

.O CO > M 

•H 01 CO 

> pC .e la 



& -H p,^ O 

10 a» 4-1 (X 

Q» U U U 01 

01 CO CO On 

10 M M 



> I 
M CO 

CO 10 
OO CO 

o 3 u 

;^'£ g s 

^ 01 M iH 
•H > CO <H 



I 

01 
0Q 



•H CO 

01 10 o c 

M CO M -H M 

SI 9 ^ » WO 

4J U O CO C M 

u n CO CO o CO > 

0) M iH -H ^ m 

a p4 u w u ,c 



CO 



CO Q» 

> 

O •H 




•a 
u 
o 

Ci» 



Pu 

4J O 4J 



01 o a u -H CO 

o iH CO a 

g Wl CO U 

CO Q) tH im 

> CO M 4J 

01 9 O O *X3 U 

> O *H Q CO 

M u ^ > a M 

U O, CO Cl4 

to -d OS xl wi 

^ C M 01 O CS 

O CO 00»O ^ 



e I 

a CO 

s § - i 0 

o -ri a nS o 

0» CO CO O M 44 

M CO g M O CO 



§§>3 

CO 4J 0> U 

Q) U 4JI U Oi 

01 4 CO CO K 

10 M U 

< (X 



> CO 

c 

b CO 

p. w 

CO 01 
M 01 
00 CO -H 

•H M 01 

,A 0» M 

•H > CO 

6 O. 



9 9 



CO iH 4J 



W U 01 CO 0 9 ^ 

u « 10 CO -H a > 

i-9 Q O C4 K CO 44 



01 
CO 
0 

o 

u 



6 



0 0> 
M 

CO CO 9 

01 0) Tt 

0 u 5 
CO d q 

01 5 o 



I 

CO -d 
o» 5 

U jB O CM 

6 U 44 O 
01 CO 

9 op W 

CO 8 9 I « 

O CO CO 00 u 

o a» 44 9 c 

fH M CO 5 

op e« o> ^ 9 

H U CO 01 

>^ 9 CO «B 

M -H 01 Q> 9 



44 O 



o 



U CM O 
0> O 9* 

01 op 

SCO 9^ 

p. >% 

01 M CM 
> 9 -H 

(4 a 44 

0» 9 
CO 0) 01 

f ^ -a 
o 



0) I *H 
0 0-9 

9 

cr m M 

0» 9 O 

CO CM 

9 ^ 

O 44 01 
O 9 0) 
0 M 



U M 

%!i 

X CO 
0) ^ 

44 Of 
44 

op u 
9 0) 

•H iH, 
^ 01 



I 

CO o 
•H 01 
CO 



W CO „ ^ 

M CO CO CO 

9 9 ^ r-« 4i 

44 U 9 *H 

U CO § > 

0{ -H CO -H 4^ 

i4 P H CO 44 



CO 



9 Ofi 

CO ^ 9 00 

, 9 -H 9 
4d 9.-H 

01 M Q «b 

CO CO »Ci Q 
H CO 



44 44 CO U CM CO! 



00 *d 

9 9 
•H 01 

U U CO 
O « M 
M 01 O 
O* 44 

> 

a 

01 



s 



44 I 

CO a 

•H CO 
M 

§•2 

u 

ft 01 
CO U 

01 a 



M 

0 M 

JS 44 
0) CO 

ts 

0) tJ 

44 0> 

9 44 

14 CI 

01 0> 

0) 0), 

a CO 



ERIC 



• 



g 



I 



q| 09 



50 



0) . 



Ml 

or 



u 

CO 



s 



CO 01 

u > 

O -H 
0) o 



t 

o 
a 



M I 

> n 

M 'a 0) 
60 S 
O 01 u 

fH b 5 
•O 0» M 

M 6 a 




o» o 
*o > 

0 01 r« 

x: o> CO a o 

fH 01 •H 0> O 

CO .A 00 O 'H M 

-H M CO O U >H 

> 4J M 3 H"* i1 

« e ^ 0) M > 

^ 9 10 p U « 




5* 

O 




^^^^ 



u 



O 41 



u op 

Q» Pi 



4J O 



0» 

U Ot 

4 01 
fH 
M Q> CO 
O O 
«M 0) C 

• •^•^ 

tr S o 



OHO* 



3| 



35 * 



•H O 
CO 01 



I I it 

A 8 01 

«M 00 0) 
O 0 U 
•H U 
CO U O CO 
M -H 00 
O 44 M 
-H OK 4) 0 
-H "g CO 



^ id o> 

a h CO 

CO O <0 

01 a«H 

o ^ 

> « 0» 

0) 0 .e 

O .O 44 



•s 

CO 

JS U 6. 0 

iJ 0 «H 

O. 9 > O 

0 0 0 4J <9 
4ii «d S 

tn o 4J 

0 rH OB 0 

0 JC 0 0 

§0 O _ 

^ a A 




I 

u 

a 

0 

I 

•8. 

0 0 h . 

•0 0 0 
(0 0 4J 
M ,2 U M -H 
q 0 O 4i 

O A 4J 4J 



g 



1 0 
0 0 fH 

4J JQ 0 
0 

»4 0 M W 

H O 

W «Q D, 44 

0 0 0 0 

M 44 44 

►»-H CO 

U CO w ,H 

8 0 
^ tJ M O 
9 O 44 

cr 0 

0 > rH 
M CM 0 
CM O .0 0 



g 



3 



ERIC 



I 



1 



« CO 

9 cd 
o Q» 



tn 
ST 

CO 



O M 5 M Q> 

» 9 Q» 9 O > 

.a M Pt 41 «H •H 

O U U 

M CO u 

g Q» M-i q Q» a 

€9 .a a> o o iM ~^ 

- _^ eo 

CO 4J N S M d 

fH « M O ^ ^ 
> O «M 



a Id d 4J 
CO 5 o 3 M 



CO 

d 

VI 



•S5 



u 

op 

0 Q» u 

tH S |L4 6 

M ^ 6 fX 



I 

u 

01 

CO 

o 

i 

Q) O 
M M C 
9 CO O 

a 10 4J 

iH 10 

u > 



01 0) 

4J §* 00 

*H d o> 

d -H oa 

O J3 

a o> o 

o M u 

^ d S 

CO O I 



C 

CO 4J 

&8 



I 



I 



fit 

u 



o» a 



H 10 

01 0) 

M > 

O M 

•H U 

> o 

•JC3 •rn 



H y « Q 
0U d CO U H Oi 




00 



ERIC 



Bibliography 
The B ehavioral Approach 

Anderson, Daniel R. , Hodson, Gary D. , Jones, Wlllard G., Todd, 

Joseph C, and Walters, Barbara G., Behavior Modification 
T echniques for Teachers of the Developmentally Younp . 
Greeley, Colorado: Rocky"MOuntaln Special Education In- 
structional Materials Center, 1972, pp 2-12. 

Hanblln, R. L., Buckholdt, D., Ferrltor, D., Kosloff, M. , and 
Blackwell, L., The Humanlzatlon Process . New York: 
Wiley and Sons, 1971, pp 103-109. 

Rosenthal, R. , and Jacobsen, L., "Teacher's Exedlencles as De- 
terminants of Pupil's I.Q. Gains," Studies In Educational 
Psychology . R. G. Kuhlen (Ed.), Waltham, Mass.': Blalsdell 
Publishing Co., 1968. 

Spradlln, Joseph, and Girardeau, Frederic, "The Behavior of 

Moderately and Severely Retarded Persons," Internet Io n 
R eview of R esearch In M ental Retardation . Vol. 1, Norman 
Ellis (Ed.y, 1966. 

Watson, Luke S. , C hild Behavior Modification : A Manual for 

Teachers . N urses' & Parents . New York: Pergamon Pre'ss, 
Inc., 19737 

D escribing B ehavior 

Anderson, Daniel R. , et al . , B ehavior Modification T echniques 

for T eachers of the Developmentally Y oung . " Greeley, Colo- 
rado: Rocky Mountain Special Education Instruction Mat- 
erials Center, 1972, pp 13-38. 

Baleman, Barbara, The Essentials of Teaching . San Rafael, Cal- 
ifornia: Dimensions Publishing Company, 1971, pp 36-39. 

Goodall, Kenneth, "Shapers at Work," Psychology Today . Vol. VI, 
T. George Harris (Ed.), November 1972. 

Levlne, Joseph, and Ward, Ted, "Describe Your Learner," Mbrk- 
shop Training Kit, USOE-MSU Regional Instructional Mat- 
erials Center for Handicapped Children and Youth, 1973. 

Peter, Lawrence, P rescriptive Teaching Sy stem : Individual In- 

s tructlon . Uew York: McGraw-Hill Book Co., 1972, pp"44- 
46. 



R ecording and Graphing Behavior 

Anderson, Daniel R. , ejt al. , B ehavior Modification Techniques 
for Teachers of_ 'the Development a lly Y oung * Greeley, 
Colorado: Rocky Mountain Special Education Instructional 
Materials Center, 1972, pp 39-52. 

Carlson, Nancy, "Charting Behavior," Workshop Training Kit, 
USOE-MSU Reglonax Instructional Materials Center for 
Handicapped Children and Youth, 1973. 

Dlebert, Alvln N., and Harmon, Alice J., New Tools for Changing 
Behavior . Champaign: Research PresV, 1970, pp 37-54. 

Reynolds, G. S. , A Primer of Operant Conditioning . Atlanta: 
Scott, Foresman and Co., 1968, pp 36-58. 

Zimmerman, E., and Zimmerman, J., "The Alteration of Behavior 

in a Special Classroom Situation," Journa l of Experimenta l 
A nalysis . 

Arranging Consequences 

Anderson, Daniel R. , et al . , Behavior Modification Techn iques 
for Teachers of the Developmentally Young. Greeley, 
CoTorado: Rocky Mountain Special Education Instructional 
Materials Center, 1972, pp 54-66. 

Buckley, Nancy and Walker, Hill M., M odifying C lassroom Behavior . 
Champaign: Research Press Coiopany , 197*0, pp 14-1"^. 

Haughton, E., "A Practical Way of Individually Tailoring Class- 
room Consequences." Unpublished Doctoral dissertation. 
University of Kansas, 1967. 

Mlnge, J., and Ball, T. , "Teaching of Self Help Skills to Pro- 
foundly Retarded Patients," American Journ al of Menta l 
Deficiency . 1967, 71, pp 864-868. " * 

Patterson, Gerald R. , F amilies . Oregon: Oregon Research In- 
stitute, 1973, pp 9-49. 

Ward, Ted, "Reinforcement Mystery Game," Workshop Training Kit, 
USOE-MSU Regional Instructional Materials Center for 
Handicapped Children and Youth, 1973. 

Teaching New Behaviors 

Anderson, Daniel R. , et^ al . , Be havior M odification Techniques 
for T eachers o£ the DevVlopmen tal ly Y oung . Greeley, 
Colorado: Rocky* Mountain Special Ed'ucatlon Instructional 
Materials Center, 1972, pp 67-80. 



V. T eaching New B ehavior s cont'd. 



Grondln, Paulette L. , "Instructional Objectives In Program 
Planning for the Trainable Mentally Retarded." Pro- 
grammed Learning Packet. University of Maine at Farm- 
ing ton. Revised February 1974. (Mimeographed.) 

Mager, Robert F. , Pr eparing I nstructional O bjectives . Palo 
Alto, Calif.: Fearon'^Publlshers , 1962. 

VI. P rocedures to^ Accelerate Behaviors 

Anderson, Daniel R. , ejt _al. , Behavio r M odification Techniques 
fog Teachers of the Developmentally Young . Greeley, 
Colorado: Rocky Mountain Special Education Instructional 
Materials Center, 1972, pp 81-99. 

Levlne, Joseph L., "Task Analysis Game," Vforkshop Training Kit, 
USOE-MSU Regional Instructional Materials Center for 
Handicapped Children and Youth, 1973. 

VII. P rocedures to Eliminate Behavior s 

Anderson, Daniel R. , et al. , Behavior Modification Technlcmea 
for Teachers of the Developmental ly Y oung . Greeley, " 
Colorado: Rocky'llbuntain Special Education Instructional 
Materials Center, 1972, pp 100-117. 

Thomas, D. R., Becker, W. C, and Armstrong, M. , "Production and 
Elimination of Disruptive Classroom Behavior by System- 
atically Varying Teachers' Behavior," J ournal of Applied 
Behavioral Analysis . Spring, 1968, pp Ts-AS. " 

William, c. D., "The Elimination of Tantrum Behavior by Extinc- 
tion Procedures," J ournal of A bnormal and Social Psy- 
cholopy ." 1959. pp"'59, 269". 

VIII. Classroom Management Techniques 

Anderson, Daniel R. , e^ al. , B ehavio r M odification T echniques 
for Teachers of the D evelopmentally Young. Greeley, 
Colorado: pjcicy Mountain Special Education Instructional 
Materials Center, 1972, pp 118-137. 

Broden, M. , Hall, R. V., and Mitts, B., "The Effect of Self- 

Recording on the Classroom Behavior of Two Eighth Grade 
Students," Journal of Applied B ehavior Analysis. Vol. HI. 
1972, pp 191-199. 

Buckley, Nancy and Walker, Hill M. , Modifying C lassroom Behavior: 
A M anual of Procedure s for C lassroom Teachers. Champaign: 
Research Press Company ,'1970, pp 69-90'." 



ERIC 



Classroom Management Techniques cont'd. 

Carty, Ronald, Helpj These Ktda are D riving Me C razy . Cham- 
paign: Research* Pres's Company, 1972. 

Ramp, E., Ulrlch, R. , and Dulaney, S., "Delayed Timeout as a 

Procedure for Reducing Disruptive Classroom Behavior: A 
Case Study," Journal of Applied B ehavior A nalysis . Vol. 
III. 1972, pp 235-239".'* 



Figure II 



Practicum Assignments 
as Outlined In 
Behavior Kodlflcation Techniques 
for 

Teachers of the Developmentally Young 

A ssignment I 

A. Select a student to vork with 

B. Observe student as directed 

C. Select a behavior you wish to modify 

Assignment H 

A. Observe student as directed 

B. Record the per cent, frequency, rate or duration of the behavior 
A ssignment III 

A. Observe student as directed 

B. Identify potential consequence 

C. Outline the procedure you will use to modify the behavior 
Assignment IV 

A. Observe student as directed 

B. Present potential consequences 

C. Record and graph behavior following presentation of consequence 
A ssignment V 

A. Observe student as directed 

B, Change consequence and/or procedures If appropriate and record 
and graph behavior after change 

Assignment VI 

A. Observe student as directed 

B. Changu consequences and/or procedures if appropriate and record 
and graph behavior after change. Otherwise continue with original 
consequence and procedures 




FIGURE III 

lUSTTvUCTIJIiAL OJSJECTIVES IW Pra)CRAll PLANUINC 
FOR T:::: XRAIilAULi: iriiiTALLY RETARDiiD 

The following arclde is in che form of a learning package. The 
format for this packet was adapted from an article entitled Instructional 
Objectives, in Speech Pathology by Stan Dubllnske. It is skill oriented 
and having read the article you will be able to accomplish the following 
objectives: 

1. List the six components of a measurable objective. 

2. Given five objectives discriminAtc measurable from non-measurable 
in four out of five. 

3. Given five objectives label the components. 

4. Write one or more instructional objectives related to the teaching 
process . 

It is assumed that the reader is already familiar with the concent of 
the behavioral objective." The purpose of this packatje is to show that 
objectives can be used in planning and evaluating the teaching process, as 
well as to teach the reader how to write instructional objectives. 
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PRE-T2ST 



(Answer the follcn/ing questioua prior to reading tiic article.) 
1. List the six components necessary to have a measurable instructional 
objective. 



b. 



c« d .. 

e- f. 



2. w-aat is the critical concept to remember in developing an instructional 
objective? 

3. Mhy should instructional objectives be ucasurable? 

A. Indicate two situations where tne teacher can effectively utilize in- 
structional objectives, 
a. 
b. 




5« Label the coivtponentr. in tt«e folloving oi,.1ective ; 

After 15 twenty-miimte teaci.ing sessions presented by the teacuer with 
assistance from her aide, Group II vrill be able to demonstrate an ability 
to unfasten articles of dothinc. The children .yill be able to perform 
five of the six unfasteninf> tasks (unzip, unsnap, untie, unbutton, unhook 
and unbuckle) rithout assistance. The accomplishment of this task will 
be evaluated and recorded by the teacher. 
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Objectives 



One of Che major concerns in education today is ACCOUilT ABILITY. 
Taxpayers and administrators are asking "lAiat types of services and 
programs are you providing students?*' and *'uow effective are you in 
providing these services?" 

Tlie answer to these questions comes quite easily if the teacher 
has developed and implemented instructional objectives. Since determining 
effectiveness implies evaluation, the teacher must have a method of eva- 
luating. The use of instructional objectives will allow the teacher to 
look at what he wants to have haooen to the child, set specific criteria 
he wishes to meet and then measure the effectiveness in meeting the 
stated criteria. 



llany labels have been attached to objectives; be.iavioral, measurable, 
program, performance, proceaa, service, instructional, etc However, 
the critical concept boaiud all of tae indicated objectives is tnat they 
deal with a specific behavior oi: overt performance that can be measured. 

If objectives are not raeasurable it is iupossible to tell exactly 
when you have reached your Qoal in the teacain^ process. Determining 
«rtietUer or not you should provide additional programming at a certain 
level of instruction or move on to the next step in the program is purely 
subjective^ unless the teacher has a stated instructional objective 
indicating a specific beaavior and a specific criteria that will indicate 
accomplishment that can bo ev&luated and charted. 



measure Specific behavior 
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Inatructional Objccttves for the Teacher of 
Tralrtable iientally Retarded Children 



One way inatructional objectives can be utilised is in the teaching 
process. Xlie teacher can develop long-range instructional objectives that 
deal with where you want the child to be at the end of the service period, 
i.e., end of first quarter, end of senestcr, end of year. With the long> 
range instructional objective you look at the presenting behavior of the 
child, determine t'le desired terminal behavior, and then write the objec^ 
tive. 

Another situation involves the use of instructional objectives in 
curriculum unit planning, here the teacher determines what he wants to 
have happen in tue curriculum unit and Vuen \7rites the objectives. These 
objectives are very specific and indicate the steps needed to move the 
child from the indicated presenting behavior to the desired terminal be- 
havior. 



Objectives are stat<%ment3 of specific behavior and desired accomplish- 
ments that can be measured x;itMn a given time frane. Objectives must be 
developed that support and contribute to the acuievement of established 
goals and alleviation of verified educational needs. To be iseasur^ble 
an objective must meet t.ie following criturla: 
1. WHAT is going to oe done. 

2. .■JliO Is goinfj to do it. 



Components of a lieaaurable Instr«ictlonal Objective 



3. IfriLlJ is it goin;*, to be done. 



4. TO who; I is it going to be done. 



3. CTLlTti^PxlX that will indicate accompllsiuaent of the 
objective. 



EVALUATIOW method that will be utilised to deter- 
mine if the objective lias jeen completed. 
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Following Is a specific exolaTiatlon of the objective^ components aud 

associated examples. 

1. WIAT IS aOL4C TO Li. IX);<E. liere the teacher indicates the specific 
behavior desired. The **IA1AT*' must state exactly what responses 
you desire from the child or the teaching process. Examples of 
the '^JUAT" would include: 

a. Responds when sailed by name. 

b. Identifies the color red. 

c. Says own name. 

d. Listens witiiout Interruption when others are speaking. 

e. Ulscrlialnatea between up and d vm. 



2. \hiO IS COIM TO DO If . This indicates the person who Is going to 
carry out the objective. Examples of the "trao" Include: 

a. The aide. 

b. Tue teacner. 

c. Tne parent. 



3. WHEiI IS IT GOIiiG TO BH TONE . Here the teacher Indicaten the point 
m time when he expects the objective to be completed or tlie 
criteria met. Examples of tae "'.^liEN*' include: 

a. i)y Nay 3, 1974. 

b. After coupletlon of the curriculum unit '\tords for Safety.** 

c. After a ver'ual cue. 

d. After five 20 minute sessions. 



4. TO WUOIl IS IT COliCG TO Bi: lX)h*2. This component indicates the 
person who will receive the instruction stated In the objective. 



c. 



a. 
b. 



Exafiiplea of the "TO VliOA" trould Include: 



The student. 

Terry. 

The learner 
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Setting the criteria is the nost loportaut aspect of the objec- 
tive as it will be iised to determine the effectiveness of the 
service provided. The criteria ehould he set hlsh enough so 
that ttie child uill not fail when moved on to the next 8tep» but 
not so high Chat he experiences considerable failure in trying 
to pass the present 3Ce;>. 
Kxauplcs of the "CRXTK?.IA" would include: 

a. 5 consecutive lunch periods. 

b. 95% in five uinutes. 

c. 20 pictures with no errors. 

d. 1.0 per day or less. 

e. increase 30%. 

6. tiVAt.UATIO.j tCTuQ'J TtiAi' WILL US USED TO DiSTKR:!It<S IF TilE OBJECTIV E 
HAS aEhui ACCOtgLIStiUD. ilere vre ars looking at ways of evaluating 

whether or not you tiave accoopllsued the stated "criteria" and 

the "what" indicated in the objective. 

CxaiBpies of the 'EV/JLUATIOJ ' would incluile: 

a. Recorded in TilR Performcnca Profile. 

b. Teacher's Judgment and tally. 

c. Child's chart. 

d. Teachor-pcruat judgment /tally and chart. 

Along x;ith tucae jix criteria that jltiST be stated in the meanurablc 
instructional objective, the teacher has to keep in eind two ar!l~ 
tlonal cnrponents regarding objectives. Objectlvrss must a ..so be 
realistic and relevaat. Realistic in terns of the 'WliUir* "CRITKPIA" 
"EVALUATIOU" and the 'IJIIO." They must also be relevant in tu^rms 
of the "WtiAT" and thu ''TO \JIIOI!. ' The activities suggested should 
be pertinent co the cnlld's educational needs and his environ- 

»nt. ^ 
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£xaiu.)le8 of Inacructional Objectives 

Following are examples of various Instructional oDjectives. Some are 
measurable and sotie are non-measurable. Underline eacit component and identify 
by la'uelllnfi, "-WO" "WUAT TO WiiO:i" "CRITErJA" and •'EVALUATIO:!." Also 

indicate the objectives that are measurable wit'i an "X**. 

cbcample 

X Upon coptnletion of t:ie curriculum unit **Telllng Time ." present ed by 

v3ueI5 ~ 

the Teacher . Eddie will be able to relate the position of hands to 
mo TO MUOII iSriAT 

"time to g o to bed,** "time for school." "time to go home'* and "tine 

for lunch.** wita 100% accuracy vhen presented wltli activity cards and 

CWTIiRIA 

a Teaciilng Clock. The teacier will evaluate and record reononses on 

LVALMATION 

the cnild's cuart. 

JL.After 3 tt7enty-iulnute nessloa'? tau^!it by Hi ;.5 Granecr, Terry will be 
able to identify the color red. t'.e will be able to correctly select, 
wlta no errors, tue 1j red oujects in a collection of 20 objects of 
various colors. Acconpllshmetit of this task will be evaluated and 
recorded by ttie teac>ier. 

_2.By May 20, 1974, .waren t/lll be aLle to transmit a slmnle oral mensage 
from one nerson to anothl^ wit]) l')0% accuracy. 

3. After 20 ten-mlnuf* cusslons presented by the teacher, t!»e ciiildren 
In Croun II will l>e to verbally state nuubeo used for nersonal 



o 
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IdontlficaCion. I.e. age» address, telephone nuoiber and birChdate. 
Upon request from the teacher the children will resnoud correctly to 
at least 3 of the 4 items without error. Child's response will be 
recorded on the Personal Identity Growth Chart. 

A, After completing the first: 15 steps in Molloy's Balance Beam Exercise 
sequence, Jimmy, under the supervision of iir. Berry, will be able to 
perform 12 of Ctie 15 exercises witnout assistance. Performance will 
be evaluated and recorded by the teacher. 

5. After being given a verbal cue to sele.t a familiar object from a 
group of objects, laien will select that object and label it appro- 

AUSUERS 

After 3 twenty^inute sessions. 
Hiss Granger 
Identify the color red. 
Terry. 

Select 10 red object? witli no errors. 
Evaluate and record. 

By flay 20, ly7A. 

WoneCneeds to bo added to make a measurable objective.) 
Transaiit simple oral message. 
iCaren. 

100% accuracy. 

Wone (needs to be added to make a measurable objective.) 



pr lately. 

X^l. Uhen: 
Who: 
tihat: 
To Wiiom: 
Criteria: 
Evaluation; 

^^2. '.."hen: 
Who: 
Vniat: 
To Uliom: 
Criteria: 
Evaluation: 
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g 3 . When: 
Ulio: 



After 20 tcn-minuce sessions. 
The teaclier. 



VRiat: Verbally state numbers used in personal identification. 

To Whomt Croup II. 

Criteria; 3 of the 4 items without error. 
Evaluation. Recorded on Personal Identity Growth Chart. 



X 4. i^en: 



Who: 
What 
To Whom; 
Criteria: 



After coiipletins the first 15 steps. 
Hr. Berry. 

Perform balance bean exercises. 
Jiumty. 

12 of the IS exercises without assistance. 



Evaluation: Evaluated and recorded. 



_5. When: 
Who: 
What; 



After being given a verbal cue. 

4ione(needs to be added to make a measurable objective). 
Select and label object appropriatbly. 



To Whom: Ellen. 

Criteria; :ione(needn to ce added to make a measurable objective). 
Evaluation: Wone (needs to be aJded to make a measurable objective). 
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Urltliig Inatmctlonal Objectives 

At this point in tine you should be ready to vrite an instructional ob- 
jective. On the next page you will find an objective worksheet. Use this in 
developing and completins your instructional olijectives for the following pro- 
bl^ns. 

A. Sandra is a six-year-old child in the primary TMIv class. At this 
time she does not express her need to use the bathroom until it is 
too late. You liave kept an hourly record on the child's elimination 
pattern for the last two T;eeks. You intend to take Sandra to the 
bathroom timed to the already-known natural elimination schedule of 
the child. You will record the results of the scheduling and 
chart the progress. Urite an instructional objective incorporating 
the elements indic.ted in the problem. Be sure to include all the 
components to make tiie objective measurable. 

B. In revlet/lng the T!fil I'erforroance profiles you observe that all of 
the children in your class have demonstrated Im: performance in 
Body Usage, Part C, particularly in endurance. You intend to 
improve this area of recorded weakness by planning a uiiit whicli 
will be completed by April 4, 1974. Write a behavior objective 
for the class. 

C. Write a direct service instructional objective for an individual 
Tim child. 

CHECK TO lIAiCE SURE YOU HAVL ALL IIECESSARY CO.'lPOHEi.'TS III TIii: OiJJECTIVE. 
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0UJECTIV£ \K)RKSUEET 



Objectives I 



Are atatements of specific behavior and desired accompXishments which 
can be oeaaured within a given time frame. Objectives must be developed 
that support and contribute to the achievement of established goals 
and the alleviation of verified educational needs. To be measurable 
an objective must meet the following criteria: 



1* When is it going to be done. 5. Criteria that will Indicate 

2. Who is going to do it. accooplishment . 

3. '»ftat is going to be done. 6. Evaluation method used to 

4. To Wtiom is It going to be done. determine if objective has 

been carried out. 



UUO: 



WHAT: 



TO UliOlI: 



CRITERIA* 



EVALUAIIOII: 



Completed Objective: 



What Have You Learned? PosfTest 

List tha six conponcats tiecespary to have a ceasurable Instructional 
objective. 

a. ... b. 

c. d. 

a. f . 

Iftiat Is the critical concept to renes^er In developing an instructional 
objective? 

Uhy should Instructional objectives be neasurablc? 



Indicate tvfo situations where the teacher can effectively utilize in- 
structional objectives. 

a. 

b. 



Lal*al the components in the following objective: 

After conpletlng the lanijuagc program on utilization of pronouns "he" 
and "she," iCea> given a picture story stimulis presented by the teacher 
will utilise the pronouns lie" and "she" with a response accuracy rate 
ipf 95Z in five ninutes of srontaneous speech as evaluated and recorded 
by the teacher. 



Answers: Pre and Post Test 



1. a. Uhen; b. What; c. Uhos d. To Khom; a. Criteria; f. Evaluation. 

2. Objectives deal with specific behavior or overt perfonaances that can 
be measured. 

3. So that you vill know exactly where you are in the teaching process 

and will know w.'ien you iiave reached your goal. 

4* a. Long Range indications of terminal behavior. 

b. Indicating desired behavior in Individual curriculum units. 



5. On pre-test: tJhen: 

Who: 
Uhat: 
To Whom: 
Criteria: 



After IS enty-mlnute toaching sessions. 

Teacher an^. aide. 

unfasten articles of clothing. 

Group II. 

5 of the 6 tasks without assistance. 



6. On post-test: 

Vhen: 
Who: 
What: 
To iniom: 
Criteria: 



Evaluation: Evaluated and recorded. 



After completing language program. 
Teacher. 

Use -'he" and "she" proncuns. 
Ken. 

95Z in five nlnutes of spontaneous speech. 



Evaluation: Teacher judgment and record. 



Article Obi actives 

!• List six components of a 
measurable objective* 

2. Discriminate objectives; 
four out of five. 

3. Label components of five 
objectives. 

4. Write one or more 
Instructional objectives. 



Accomplished Mot Accomplished 
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APPENDIX E 

Contract Between Farmlngton Campus 
and 

State Board of Education and Related Job Descriptii 



*• . yanalnRtcii, Maine OWB 

• 

PERSONAL SLRVICES ACREDSisT 

• 

tong-Tera 

«forrcd tTTfZ tZttlt Z iTstV"^. ""Wlty of K.,l„e at F«mi„nt.„ hcrcl.,^,.. 



A. 



to Juno .^0. 1073 



^^'n»f„%"'K.''"' i'^^'f^^ P^**^"*^ one-half of the service tl.re of 

' "^-.yUlT'r"'' ?f "P to one-half of the service tloe of 

f"*" J"** "epwtnent hereby understand and agree that there vlil fcc 
transfer of monies for services « expenses in this nutual agrcefflent. 

""^'"^ "lor. national orleln. or roUelon «j'l I,. 

«toJnatioi"if ^he'oerf'^Sr T^'u"" """" 'int of d ^ 

crxoxnacxon m the pcrforaance of such services is subicct to invirf<oU<r.n 

S^i'rc':ntra:"'"'""'°" ''"'"""^ " valiSli^lloJ-^^^^pf^i^xSr^io, 

The University affiros that no discrimination has been practiced on the bas^s of 
. race, color, national origin or religion in the awarding of this extract rn/.h- • 
any complaint of such discrimination may be made to the Seiretaw^ inlt^H 
States. Department of Health. Education and Welfare. ^""""^ 

This agreement may ha cancelled by mutuai consent of both parties, 
•ted «t Parmington. Maine this ^2!! d,y of -^L^ A.D. 1972. 




approved as to- form: 



Pmfdcnt, University of >Iainc at Far.=ina:or. 

CoBUDissioncr of Education 
State Department of Education 



•n vitncss thereof: ^^-^ ^f?^ 

wy CO unlvcr.«;lty 
^ErJc^ State Departnent 



JOB DESCRIPTION: Special Education Consultant for 

the Trainable Mentally Retarded 



' (A) Functions to be Perforffsd ^ 

I* Consultation and Advlserrent 

to provide advice and consultation In the area of TMR 
educational programming, both in public and private 
schools through knowledge of University policy and 
procedures as they relate to teaching, research and 
community services and encourage program .Improvement 
where necessary. 

to consult with school administrators on policy per- 
taining to special education regulations, guidelines^ subsidy, 
and statutes, approvals, transportation, room and 
board, and other service arrangements. 

to consult with and advise curriculum consultants In 
the Division of Curriculum Resources, State Department 
of Education, regarding special education issues, 
needs, programs and related concerns. 

• 

to consult with private and public schools on available 
teacher education programs, funding, application 
procedures and Inservlce education. 

. to advise University students with regard to special 
education program requirements and courses. 

to consult with the University Complex on matters per- 
tain l.ng to special education programming needs, 
present program offerings, certification require- 
ments, workshops, and Institutes. 



II. Coordinating Liaison 

to act as liaison between the Department of Education, 
Its special education personnel, the Bureaju of Men- 
tal Retardation, Vocational Education, the Division 
of Vocational Rehabilitation, the Maine Association 
for Retarded Children, the University Corrplcx, and 
other public and private organizations regarding pro- 
grams and fuming for the trainable mentally retarded. 

to act as liaison between the funding agents within the 
Department of Education, its special education per- 
sonnel, private and public schools, and the Unlv&rsMy 
• Complex regarding prograff.mIng for the TV.R. 

»' 

o • . - 
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II. Coordinating Ltaison continued; Page 2 



to Increase public knowledge* and understanding of TMR 
programs through speaking engagements and dlsslmlna- 
tlon of materials via the media. 



III. Instruction and Teach t no 

to teach courses In the TMR program at selected loca- 
tions around the State based upon documentaj need. 

to arrange for and coordinate additional courses through 
CED In regional locations which are part of the TMR 
program. 

IV. Instructional Resource Development and UtI I Izatton 

to be knowledgeable about educational resources available 
th rough the University of Maine at Farming ton Learning 
Center " Special Education Section) the Now England 
Center for Special Education Instructional Materials, 
the State Department of Education - ITV - AV Center 
and other regional and national centers. 

to assist In the development of and arrange through 

cooperative services for the utilization of TMR educa- 
tional rr. iter la Is, particularly In the process of 
providing for regional Instruction via courses, work- 
shops, and institutes. 



V. Supervision 

to evaluate and supervise student teaching and clinical 
experience In the field through cooperating teachers 
and administrators. 



VI . Research Planning and Evaluation 

, to conduct periodic program evaluatlot* and research. 

to assist In University program development, modification, 
and Ibxtonslon. 

to provide for evaluation of Instructional resources and 
their organization Into educational systems and packages. 



(B) LINES OF RESPONSIDILITY 



The Special Educatloii Consultants for the TMR will be cn.p!oyed prtrrDrlly 
by the University with faculty rank, sta+us and omployf^e bono fits provided 
through 1ho University of Maine at Farmlngtori, Via contract ua I arranger? onts 
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selected job functions as described In Sod Ion A will be performed through the 
Stflte Department of Education. This cooperative arranror:.cnt is Intended 1o 
provide as fully as possible for a joint approach to Iho staiowlde educational 
program for the TMR. 

Work performod will be subject to periodic review and evaluation by the 
Director of the Program of Preparation of Tf.'.R Teachers a1 UMF and the Coordinator 
of Special Education In the State Department of Education. 

(C) MINIMUM OUALIFICATIOMS 

(1) Masters degree In special education (or comparable field of concentra- 
tion) suppler^ented by thirty hours or more of related graduate work. 

(2) Teaching experience with TMR and supervisory-administrative experience 
In special education programming. 

(3) Suitable personal skills necessary to coordinate varied groups con- 
cerned with the TMR. 



* Selection of Consultanis will be based upon Interviews and rrutuol agreoroni 
between UMF officials and the State Depr-irtront of Fducation. 



Hecause of the nev State Certification Standards for Teachers of the 
Ttainable Mentally Retarded (TMR) , In 1971, all individuals working with the 
!5?.nr* * two-year Associate Degree program or seek 

Please mtu the overall TMR Associate of SciSncf DegrL pJogran, 

ii-JST^! ; f<»"'>«in8 fltate»ents. Please circle the response that in your 
Opinion is most appropriate. ' 

S A strongly agree with the statement 

A agree with the statement 

M neither agree nor disagree 

D disagree with the statement 

"5 D Strongly disagree with the statement 

N A not applicable 

1. The program has upgraded the quality of instruction provided 
for trainable mentally retarded (TMR) persons in the State 

Comm^f t!f?'"' ' ' SA A N D SD NA 



2. The program has offered a sequential, coordinated program of 

instruction to persona interested in teaching the trainable 
^ntally retards. ... SA A I. D SD KA 



3. The program has provided instruction which will r.eet with 

new State certification requirements for teachers of the 
^ralnable mentally retarded SA A N D 5D NA 



4. The program has encouraged the continued developacnt of 

curricula for the trainable mentally retarded 

Comments: 



SA A N D SD 



5. 



The program has provided a method of upgrading the academle 
level of persons currently working with the trainable mentally 



6. Tho program has offered a two-year professional program 
to individuals who otherwlse^ay not have been able to 
afford the financial burden oT remaining in a four-year 
academic program ... 

Ceonents t 



SA A N D SD NA 
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In the following section, please rate only the course (s) that you have 
taken by circling the responses that in your opinion are most appropriate. 
Ilbder each course that you have taken you will see a blank space prefaced by 
the words **CED Location." Indicate the location of the CED Center where the 
course was offered, i.e., UMF, tIMPG, DMA, etc. 

Please refer to the scale on Page I in order to decode the abbreviations 
in the response column. *NA (Not Applicable) in the response column indicates 
that the statement is not applicable to the course* 

SB gOl - Nature & Needs of the Mentally Retarded 
CED ;^atlon: 

!• This course vas useful to me as it related to teaching TMR 

individuals SA A N D SD NA 

2. HjT methods and techniques of teaching TMR individuals 

were enhanced by this course SA A N D SD NA 

3. awareness of instructional resources was 

broadened SA A N D SD NA 

Am My utilization of instructional resources 

was. increased SA A N D SD NA 

5* I became more aware of the needs of the TMR 

individual because of this course SA A N D SD NA 

6. I feel more comfortable teaching TMR individuals SA A N D SD NA- 

7. The quality of instruction waas a) poor b) fair c) good d) very good 

e) excellent 

Coonents: • 



SB 208 - Educating Exceptional Children 
CED Location i 



1. This course was useful to me as it related to teaching TMR 

* individuals SA A H D SD NA 

2. methods and techniques of teaching TMR individuals 

were enhanced by this course SAANDSDNA 

3. My awareness of instructional resources was 

broadened jSA A N D SD NA 

4. My tttilizatior* of instructional resources 

was increased SA A N D SD NA 

5. I became more aware of the needs nf t*)e TMR 

individual because of this course SA A N D SD NA 

6. I feel more comfortable teaching TMR individuals SA A N D SD NA 

7. The quality of instruction was: a) poor b) fair c) good d) very good 

e) esscellent 

i: 
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SE 255 - Curriculum Development & Teaching the Trainable Retarded 
CEP Locatloa: ■ 

!• This eoursu was useful to me as It related to teaching TMR 



individuals SA A N D SD NA 

2. My methods and techniques of teaching TMR Individuals 

were enhanced by this course t SA A N D SD NA 

3. tfy awareness of Instructional raseurces vaa 

broadened SA A N D SD HA 

4. My utilisation of Instructional resources 

was Increased • . SA A N D SD NA 

5. I became more aware of the needs of the TMR 

individual because of this course • . . • SA A N D SD NA 

6. I feel more comfortable teachlug TMR individuals SA A N D SD NA 



7* The quality of instruction was: a) poor b> fair c) good d) very good 
e) excellent 




SB 270 " Recreative Skills for the Handicapped 
CED Location 8 



Im This course was useful to me aa it related to teaching TMR 



individuals SA A N D SD NA 

2. }fy methods and techniques of teaching TMR itLndlvlduala 

were enhanced by this course ^ • SA A N D SD NA 

3* My awareness of Instructional resources was 

broadened ^ SA A M D SD NA 

4* Ify utilization of instructional resources 

was increased • • • SA A N D SD NA 

5* X became more aware of the needs of the TMR 

individual because of this course t SA A N D SD KA 

6. I feel more comfortable teaching TMR individuals . • . • . SA A N D SD NA 



7« The quality of instruction wast a) poor b) fair c) good d) very good 

tt) excellent 
Comments: 



SB 271 " Personal, Social and Vocational Guidance for the TMR 
CEO Location: 

* 

!• This course was useful to me as it related to teaching TMR 



individuals SA A N D SD NA 

2* My methods and tttchnlques of teaching TMR Individuals 

were enhanced by this course SA A N D SD NA 

3. My awareness of instructional resources was broadened . . SA A N D SD NA 

4. My utilization of instructional resources was increased •• SA A N D SD NA 

5. X became more aware of the needs of the TMR 

individual because of this course SA A N D SD NA 

6. X feel more comfortable teaching TMR individuals SA A N D SD NA 

7. The quality of instruction waa: a) poor b) fair c) good d) very good 

e) excellent 
Comments ; 
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Wiat additional courses or topics iMnild you llko to see Included in the TMR 
Associate Degree Program? 



Circle the number of courses related to Associate Degree Program or certification 
taken since the initiation of the program started in 1970. 

123456769 10 

Clrele the number of courses taken prior to 1970 related to the education of 
the THR, 

123456789 10 



The CED office most convenient for me iss (SllS£& SB$s) 

( ) Kachias ( ) Fort Kent ( ) Presque Isle ( ) Augusta ( ) tewiston-Aubum 

< ) Portland-Gorham ( ) Orono ( ) Farmlcgton 

The CED location(s) where Z have taken courses are: (check as many as appropriate) 
( ) Kachias ( ) Fort Kent ( ) Presque Isle ( ) Augusta ( ) teuls ton-Auburn 
( ) Portland-Gorham ( ) Orono ( ) Farmlngton 
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Because of the new State Certificatioa Standards for Teachers of the Trainable 
Mentally Retarded (TMR) , In 1971, all iadividuals Interested in working with the 
TMR were required to enroll in a two-year Associate Degree program or seek certifi- 
cation. Please rate the overall Associate of Science Degree program in terms 
of the following statements. Plea&e circle the response that in your opinion is 
most appropriate. 

S A strongly agree with the statement 

A agree with the statement 

N neither agree nor disagree 

D- disagree with the statement 
S 1> strongly disagree with the 8tat«aent 
M A not applicable 

A. Program Oblectives 

1. The program has upgraded the quality of instruction provided for trainable 

mentally retarded (TMR) persona in the State of Maine ... SA A N D SD NA 
Comments; 



2. The program has offered a sequential, coordinated program of Instruction 

to persona interested in teaching the TMR SA A N D SD NA 

Comments: 



3. The program has provided instruction which will meet with new 
State- certification requirements for teachers of the trainable 
mentally retarded SA A M D SD MA 

Ccnmaents: 



4. The program has encouraged the continued development of curricula for 

the trainable mentally rett.rded SA A N D SD NA 

Cwmnents: 



5. The program has provided a method of upgrading the academic level of 
persons currently working with the trainable mentally 

retarded . . SA A N D SD Na 

Comments: « 



6. The program has offered a two-year professional program to individuals 
who otherwise may not have been able to afford the financial burden of 
remaining in a four-year academic program SA A N D SD NA 

Comments: 



7. The program has afforded the opportunity to earn a baccalaureate 
degree to capable students who can successfully complete the 
TMR program SA A N D SD NA 

Comments : 
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B. Spectallaed Courses In TMR 

In the following section, please rate only the course(s) that you have 
taken by circling the responses that in your opinion are most appropriate. 

Please refer to the scale on Page 1 in order to decode the abbreviations 
in the response' column. 

SE 201 - Nature and Needs of the Mentally Retarded 

1. I have gained the ability to describe the history of education/training 
of the Mentally Retarded • . SA A M D SD 

2. I have gained the ability to define Mental Retardation and the 
components of the AAMO definition SA A N D SD 

3. I have gained the ability to define the various levels of retardation 
according to the AAMD SA A N D SD 

4. I have gained the ability to identify the various etiological factors 

of Mental Retardation SA A N D SD 

5* I have gained the ability to recognize educational and training 

facilities which serve the TMR SA A D SD 

6. I have gained the ability to recognize the agencies that provide services 
for the TMR in the State SA A N D SD 

7. I have gained the ability to identify tht tducational» social, emotional 
and physical characteristics of the pre— school, elementary, 
adolescent, and adult trainable mentf liy retarded 

individual SA A N D SD 



8. I have gained the ability to recognise the need for and limitations of 
educational testing and assessment SAANDSD 

9« X have gained the ability co describe the socio-economic factors 

affecting Mental Retardation SA A N D SD 

10. I have gained the ability to understand the needs of the family in 
lelationship to their mentally retarded child SA A N D SD 

11. The coixrse Involved ____ hours of observation. 

12. The quality of instruction was a) excellent b) very good c) good d) fair 
e> poor. 
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SB 255 - Curriculum Development and Teaching the Trainable Retarded 

1. I have gained the ability to observe and record the behaviors of 
Trainable Mentally Retarded children SA A M D SD 

2. I have gained the ability to measure » interpret and evaluate the intellec- 
tual t social, emotional and physical performance of 

TMR children SA A M D SD 

3. I have gained the ability to write appropriate behavioral objectives 
for an individual or a group of TMR children SA A N D SD 

4. I have gained the ability to select and plan activities for Trainable 
Mentally Retarded children SA A M D SD 

5. X have gained the ability to implement learning activities for TMR children 
based on diagnostic information ...... ^ SA A N D SD 

6« X have gained the ability to identify and utilize instructional materials 
appropriate for TMR children SA A N D SD 

7. X have gained the ability to impl^oent and evaluate a comprehensive 
curriculum for TMR children SA A N D SD 

8. X have gained the ability to organize and report pupil progress and 
behavior to the parents of the TMR SA A N D SD 

9. X have gained the ability to modify specific instructional materials 

to be used in the training of TMR children ......... SA A N D SD 

10. X have gained the ability to plan lessons in a developmental 
sequence to teach a task or concept SA A M n SD 

11. This course involved hours of visitation and/or experience with 

Trainable Mentally Retarded children. 

12 • The quality of instruction was a) excellent b) very good c) good d) fair 
e) poor. 



SE 270 - Recreative Skills for the Handicapped 

1. X have gained the ability to recognize physical growth and development 
patterns of the "normal" child SA A N D SD 

2. X have gained the ability to recognize the physical "growth and 
development" patterns of the TMR ^hild SA A N D SD 

3. X have gained the iHility to measure* interpret and evaluate physical 
performance of TMR children SA A N 0 SD 
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SE 270 (continued): 

4. 1 have gained the ability to identify and utilise instructional materials 
for Trainable Mentally Retarded children , SA A N D SD 

5. I have gained the ability to write appropriate Behavioral Objectives for 
an individual or group of TMR children SA A N 0 SD 

6. I have gained the ability to implement and evaluate a diagnostic program - 
for the TMR in the area of physical education and 

recreation SA A N D SD 

7. 1 have gained an awareness of the needs for a structured Physical 
Education and Recreation program ...SAANDSD 

8. I have gained the ability to correlate physical education and recreational 
activities with communication, socialization, fine arts, home economics 
and vocational skills SA A N D SD 

9. 1 have been able to demonstrate my ability to plan and implement a physical 
education/recreational program in my field experience with the 

Mentally Retarded SA A N D SD 

10. This course Involved hours of observation and/or experience with 

the Trainable Mentally Retarded individuals. 

11. The iquality of instruction was a) excellent b) very good c) good d) fair 
e) poor. 

SB 271 Personal. Social and Vocational Guidance for the TMR 

l; I have gained the ability to recognize "growth and development" patterns 

as related to the Trainable Mentally Retarded adolescent ... SA A N D SD 

2. I have gained the ability to observe and record the behaviors of the 

TMR individual SAANDSD 

3. I have gained the ability to select and plan instructional activities for 
the TMR adolescent SAANDSD 

4. I have gained the ability to identify vocational facilities suitable for 
the TMR individual SAANDSD 

5. I have gained the ability to identify alternative community-living 
arrangements suitable for TMR individuals SA A N D SD 

6. I have gained the ability to identify skills necessary for vocational 
readiness SAANDSD 

7. I have gained the ability to relate instructional objectives to 
long-term goals SAANDSD 
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I have gained the ability to identify the personal & social needs of 

the TMR individual SA A N D SD 
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SS 271 (continued): 

9. This course Involved . hours of visitation and/or field experiences 
with TMR Individuals. 

10. The quality of Instruction was a) excellent b) very good c) good d) fair 
e) poor. 

ST 218 - Seminar In Teaching the Trainable Mentally Retarded 



1. I. have gained the ability to describe the behavioral model. .SA A M D SD 

2. I have gained the ability to describe behavior precisely . . SA A M D SD 



3. I have gained the ability to record specific behavior . . . .SA A N D SD 

4. I have gained the ability to graph behavior SA A N D SD 

5. I have gained the ability to select and arrange 

consequences SA A N D SD 

6. I have gained the ability to accelerate positive 

behaviors SA A M D SD 

7. I have gained the ability to implement classroom management 
teclmlques SA A N D SD 

8. I have gained the ability to analyze tasks and sequence 

learning activities SA A N D SD 



9. This course Involved hours of visitation and/or experience with 

TMR children. 

10. The quality of instruction was a) excellent b) very good c) good d) fair 
e) poor. 



ST 217 - Student Teaching with TMR in a Day-School Setting 

1. I have daaonstrated the ability to write detailed observational reports 
for each child in the class SA A M D SD 

2. I have demopstrated the ability to plan and Implement an instructional 
program for one child SAANDSD 

3. I have demonstrated the ability to plan and implement an Instructional 
program for a small group of children SA A N D SD 

4. I have d^onstrated the ability to plan and Implement an Instructional 
program for an entire class SAANDSD 
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ST 217 (continued): 

5. I have demonstrated the ability to be totally responsible for the 



entire class for a three-week period SA AND SD 

6. I have demonstrated my ability to administer the TMR Performance 
^Tco^i-^^ SA A N D SD 

7. I have demonstrated the ability to use Behavior Modification techniques 
to increase positive behavior SA A N D SD 

8. I have demonstrated the ability to use Behavior Modification techniques 
to decrease or eliminate negative behaviors SAANDSD 

9. Z think that I was well prepared for my day-school 

placement SA A N D SD 



10. I think the University supervision was a) excellert b) very good c) good 
d) fair e) poor. 

11. I think the classroom teacher's supervision was a) excellent b) very good 
. c) good d) fair e) poor. 



ST 216 - Clinical Experience and Student Teaching 

1. I have gained the ability to Identify professional staff instrumental in 
programming for the Trainable Mentally Retarded ...... SA A N D SD 

2. I have gained the ability to supervise Individual clients/patients 
involved in residential facilities SA A N D SD 

3. t have gained the ability to identify community agencies related to 

the education/training of the TMR SA A N D SD 

4. I have gained the ability to identify the various components of a 
rehabilitation program within the residential facility . . . SA A N D SD 

5. I have gained the ability to participate in vocational/educational 
programming SA A M D SD 

6. I have gained the ability to identify various diagnostic instruments 
useful in educational/vocational programming SA A N D SD 

7. I have gained the ability to identify social/emotional problems related 
to the education/ firaining of the TMR SA A N D SD 

8. I think that I was well prepared for my Residential Placement. .SA A N D SD 

9. I think the University Supervisor was a) excellent b) very good c) good 
d) fair e) poor. 

10. I think that the Residential Supervisor was a) excellent b) very good 
c) good d) fair e) poor. 
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C* Core Courses 

Please rate only the core courses that you have taken. Circle the 
response, that in your opinion, most closely reflects your evaluation of the 
course content as it has been beneficial to you as a teacher trainee of the 
Trainable Mentally Retarded. 



SE 201 - Educating Exceptional Children 

Py 101 - General Psychology 

Ed 275 - Fine Arts Processes & Materials 
for the Classroom 

Py 207 - Human Growth & Development 

SE 238 - Methods & Materials for Teaching 
Speech and Language 

Ed 2A3 - Instructional Media in Education 

HE 242 - Child Development and Guidance 

Comments or recommendations: 



Beneficial 
Beneficial 
Beneficial 

Beneficial 
Beneficial 

Beneficial 
Beneficial 



Not Beneficial 



Not Beneficial 



Not Beneficial 



Not Beaefidal 



Not Beneficial 



Not Beneficial 



Not Beneficial 



D. On-Campua Program 

Circle the response most appropriate in answer to the following statements: 

S A strongly agree with the statement 

A agree with the statement 

N neither agree nor disagree 

D disagree with the statement 

S D strongly disagree with the statement 

N A not applicable 

1. I have been well advised as to course requirements necessary for 

graduation SA A N D SD NA 

2* I have had ample opportunity to consult with my 

advisor SA A N D SD NA 

3. I have found that the instructional materials available 

through the program have been sufficient ........ SA A N D SD NA 
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On-Campus Program (continued) : 

4. I feel that the project staff has been receptive to my suggestions 

for changes in course content and organization SA A N D SD NA 

« 

5. I feel that upon completion of this two-year program I will be 
well-prepared to assume responsibility for a group of Trainable 
Mentally Retarded individuals in a day-school setting . . SA A N D SD NA 

6. I feel that upon completion of this two-year program I will be well- 
prepared to assume responsibility for a group of Trainable Mentally 
Retarded individuals in a residential setting ...... SA A N D SD NA 

7. Course-related practicum experiences have been relevent. . .SA A N D SD NA 

8. Course-related practicuis experiences have been 

sufficient in number SA A N D SD NA 



Comments/Recommendations : 



SS 201 



1« Histoz^y of MR 



2, Define IIR 



3* Devlno levels of MR 



4* etiological factors 



5« Educational facilities for 



6* Agoncies for M 



7« Characteristics of ?4R 



8» Knowlodco of testing 



9* Socio-economic factors 



^* Family nseds 



Number 

Respondents SA A IT 



34 



33 



34 



34 



34 



34 



34 



34 



35 



34 



26 



13 20 



9 24 



4 28 



8 24 



3 25 



4 27 



12 18 



4 1 



1 1 



4 1 



2 1 



9 23 2 



10 



20 



3 1 



I 



Hours of observation 



•2. Quality of instruction 



Kumber 

Respondents avcra^^e rnnco median mode 



13 



13 



0-35 14 



13 



Number 



Respondent excellent very rood /^nA 


fair 


poor 


1 » 1 




11 




1' 1 





85 2^3 



^* Record behaviors 



Nomber 

Respondents SA A 



35 



20 



14 



' I I 



]> SD MA 
1 



2« Assessnent stratifies 



3* Write behavioral objectives 



4* Plan aotivitios for TMR 



5« Implement activities for TMR 



6« Select materials for TMR 



1 34 


n 


21 1 1 2 


1 1 




• 35 


23 


11 


1 I 


1 




34 


17 


15 


1 


1 


1 H 




1 3* 


8 


22 


2 






1 34 


13 


19 







7« Implement curriculum for TMR 



6. Report pupil progress 



9* Modify materials 



.0* Plan developmental leosonu 



1 35 


1 . 


24 


2 


3 


1 








16 


5 


3 


1 






9 


24 


1 




1 




34 


15 


19 






1 



!• Hours of observation 



.2. Quality of instructit n 



Kumber 

Respondents average range jnedian mode 



25 




1-75 


45 


" 1 


Kumber 
















Respondents 


exeellf»nt 


very 


rood 






poor 


33 


7 


19 


6 


1 
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SS 270 



I« CroMth patterns of normal 
. Child 

2* Growth patterns of TMR 

3» Bvaluate physical performance 
of TMR 

4» Select materials for TJ-Ol 

3* Write behavioral objectives 

6« Implinont dia^ositc progract 

7« Keods of structured 
Physical education 

8. Correlate phyoical education 
and recreation 



9- Won and implimcnt physical 
education progrrun 



10* Hours observation 



11. Quality of instruction 



NuBsbcr 

Respondents SA A N D 



1 33 


1 . 


1 20 


I. 


1 . 


1 1 




1 33 


7 




'II 




1 31 




1 20 






1 1 




33 


13 


19 1 1 








1 33. 1 




1 " 


2 












1 32 1 




25 






1 




33 1 


22 1 




1 


1 






1 32 


13 


lA 




2 


1 






1 33 1 


15 1 


14 1 


2 


1 


•1 



Kumber 



Rc&pondcnts 


average 






mode 


[. 22 


6 


1 -ttO 


h 




Number 
Renpondents 


excellent 


vc.yy food 






33 


2 




"1 


■'1 1 
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SB 271 

1* Growth of adolescent TMR 

2* Record behavior of TtSR 

im Plan activities for TKR 

4« Idontify vcciLticnal racilitios 

CoRvnanity living arrangements 

6* Vocational skills 

7» Relate objectives to long 
term goals 

ft 

8* Personal and social needs of 

Tim 

9* Hours of observation 
10* Quality of instruction 

o 
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Number 

Respondents SA A K D SD 



1 22 1 6 


13 1 1 1 2 






j 21 1 7 


10 1 2 


2 






1 22 


6 


11 


3 1 2 


1 




1 22 1 11 


8 1 2 


1 


1 




1 23. 


5 1 




3 


2 


1 




1 22 1 6 


14 


1 2 1 




1 22 


5 


14 


1 3 1 


> 


1 21 1 5 


16 


1 





Number 

Respondents overage range roediftn mode 



13 


11 


3-50 1 8 


6 



Number 



Respondents excellent verv rood ncoA fair 


20 


1 


3 . 


6 


5 



ST as 



KUiiiber 

Respondents SA A 



1) SD 



1. IteBcribe behavioral nodel 



2m Inscribe behavior precisely 



3« Record speoifie behavior 



4* QrBjSx behavior 



3« Arrange consequences 



6» Accelerate positive behaviors 



7« Classroom manasement techniques 



8* Task analysis 



1 20 1 10 


1.10 


1 1 1 




1 20 1 12 


1 b| 




1 




1 .20 1 16 


*l 1 


1 


! 1 




i 20 1 16 


4 1 


1 




i 20 1 14 


>l 1 1 1 




i 20 1 13 


w 1 1 




20 1 9 


11 


1 1 




20 1 9 


nl 1 1 


1 



9* Hours of observation 



10, Quality of instruction 



Nurabor 



Respondents 


avorago 


ranee 


median 


mode 


1 ^> 1 


60 


60 


60 • 


60 



Number 



tespondentr. excellent verv rood /rocd fMr 




20 


7 


8 




1 
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X* Write observational reports 



2* Inpliment progran for one child 



3* Snail group activities 



4* Program entire class 



5« Progran for 3 week period 



6* Administer Tf^R Performance 
profile 



7* Use Behavior Modification - 
positive 



Mitnlher 

Rcspondenta SA A V d SD 



6. Behavior Modification 
negative 



Hell prepared 



!©• University Supervision 



21 



21 



20 



21 



21 



21 



21 



21 



I 



10 8 



13 



12 



15 



14 



11 



8 



8 



10 



1 



□ 



Numiber 

esnondftnta excellen t very good rood fair poor 



r 



20 



1 



9 



1 



11* Classroom Supervision 



20 



ST 216 



Kunibex* 

Respondents SA A 



!• Identify professional staff 



2* Supervise patients 



3* Identify community afieneies 



4« Identify components of progrBBi 



% Participate in vocational 
prop'amming 

^« Identify dia^pnostic instruments 



?• Identify social/emotional 
problems 



20 



' 20 



20 



20 



20 



20 



20 



D SD 



12 



14 



8 



10 



13 



8 



I I 



"I I'll 



9 



i_l 



I 1 



9 



10 



I I 'I 



6. Hell prepared 


1 20 


1 y 


1 '0 


1 




•1 


•1 


] 
] 


Ifurober 
RosDondonts 


carcellent 


very 


£ood rood 


fair 


poor 


9* University Supervision 


20 


1 


6 


3 




5 


5 



10* Residential Supervision 



1 20 


8 


9 


3 






On Canptts ?rogtam 



*^ Ihinber 

Respondents SA A H D 80 



I* NSll advised 



2* Opportunity to consult 



3« Instruct ional materials 



4. Receptive to suggestions 



5« Uell prepared - dagr school 



5. Hell prepared - residential 



J, Plraoticttin courses relevent 



6* Piraoticum courses suffioient 



1 35 i 18 


l»l 1 


1 1 




1 35 1 18 


12 


1 2 1 


3 




1 35 1 9 


19 


1 « 


1 1 


1 1 




1 33 1 7 


>5| 


1 10 


1 1 1 




1 34 1 12 1 


14 1 


3 1 


1 a| 1 




1 34 1 13 1 




4-1 


1 1 1 






1 34 1 19 


12 1 


2 1 


1 1 






1 33 1 12 1 13 1 


^ 1 


2 1 2 1 
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Core Cottrsee 



Ihiniber 



SB 201 



IV 101 



ED 273 



IV 207 



SB 238 



SD 243 



HB 242 



1 35 


1 33 


1 ^ 1 




1 


1 33 


a 1 




1 30 1 24 










1. 1 




1 28 ! 27 I 


1 1 




27 


23 






1 


28 


3 1 



On Campus Program 



1* Hell advlaed 



Opportunitiy to consult 



3« Instruetioaal materials 



4* Receptive to suggestions 



Nell prepared - day school 



5. Well prepared - residential 



Practicuffl courses relevent 



8* Praoticum courses sufficient 



*^ lAunber 

Respondents SA A N D SD 



35 



35 



35 



33 



34 



34 



34 



33 



IB I 16 I 



18 



9 



"I 



>5| 



10 



12 



13 



19 I 12 I 



12 I 13 



1 



m 
1 
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APPENDIX H 
Ratings on Residential Setting Practlcum 
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APPENDIX I 
Ratings on Day School Practicum 
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RBTARI»D CHILOREN CAN BB HBLPBD 



Central Atwstaok Ass-ociaiton Far Retarded Childretin /nc. 

SPONSORS or 
The Oppoff unify Tninitig Center 

PO BOX 293. PRESQUt ISU, MAINE 04769 

June 13, 1974 



Junes D. Strauch* Ed.D. 

Associate Professor of Educational Psychology 
University of Cbnnecticut 
Storrs* Ct. 06268 

Dear Mr. Straucht 

Mr* Kenneth Perry forwarded your letter of request to 
me because of being the immediate past chairman of the 
Maine State Advisory Committee for Exceptional Children, 
and also because of my direct contact with the T.N.R. pro- 
grams. The project is fulfilling a real need for developing 
profe«^sionals in the area of T.M.R. programing. Incoming 
teachers are better schooled to deal with challenges of and 
meet the needs of the trainable retardate. This in turn 
will have a very significant intpact on the level of service 
that such programs deliver. 

The associate degree T.M.K. graduate is helping to 
form a good basis for today's T.M.R. progretiing. 



Sincerely, 





•homas t. Pooler 
Exec. Dir., C.A.A.H.C. 



TCP/ec 



MD^ATE mniD CEREBRAL MLSY, HK. 

12S STAH STREET • AUGUSTA, MAINE 04330 • 207-622 9351 



EXECUTIVE OlREaOft 
MAftCARET BREWSTER BRUNO 



June 14, 1974 



James D. Strauoh, Ph.D. 
University of Connecticut 
Storrs, Connecticut 062f,8 

Dear Dr. Strauch: 

Plf^sed to highlight some of the accompUshments of the 
Apsooate Degree Program at the University of Maine at Parmington. 

Our agency hp,s gained much benefit from the program in four maior 
areas. This year we received two student teachfrreironed Tn tho 
program, two of our staff membert^ participated in Miys Grondin*- 
onnL""? ^^^^yio^ Modification. Wo have received teaching mat^^riaJc 
^Ll^f ""^T ^'5'' Orondin on several occasions, and we hav^ reocivod 
direct service for our students. ^ v . i 

I was impressed with the quality of the two student teacherr. who 

our agency. They had a good knowledge of materials to 
use with varied age and ability groups and good positive approach 
.0 discipline. They were open to sugger.tions and had a :;incorr^ 
interest m the students at our school. 

The two staff members who participated in Miss Grondin'r noursr- both 
reported that they learned a great deal about behavior modification 
techniques and principles and also about exceptional children in 
genen . They have recommended the course to other staff mFmber;'. 
and are quite enthusiastic about it. 

On several ocean ions I have contacted Miss Grondin about a i-.pecific 
learning problem a youngster was having. She offered sug#:'f fit ion?? 
and brought over materials to help the child. Our center "purcharr-d 
a Language Motivator machine based on the rerultn we got with out 
students who used the one Miss Grondin loaned ut^. 

Miss Grondin h?AS also helped by finding a competent as;^ociate 
degree student who will be visiting twc of our children over the 
summer for tutoring and for field trip learning and rcov^^ntivo pro^icctn 
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Serv/ng AndrofCQgs'n, Franklin. Hennebee, HnoK. Lincoln. Oihra. 
Sagadahoc and Somerset Counties with Clink and Sdtool at Augusta 



-2- 

I am very thankful for the speed and 
with to our requests. 

I hope that this has been helpful to 
Sincerely, 

Marsha Dishler 
Educational Coordinator 

MD/.1W 



good humor Miss Grondin responds 
you in your project evaluation,' 
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8TATK W MAINK 



Department of 
Educational and Cultural Services 

AUGUSTA. MAINS 04330 

June 11, 1974 



Dr. James D. Strauch, 

Associate Professor of Educational 

Psychology 
The University of Connecticut 
Storrs, CONNECXr 'UT 06268 

Dear Dr. Strauch: 

I am dellShted that I have- been asked to comment on the "Program for the Prepa- 
ration of Teachers of the Trainable Mentally Handicapped," at the University of 
Maine at Farralngton. 

In its early stages, a joint arrangement had been made between the University and 
the Maine State Department of Educational and Cultural Services, sharing the 
expertise of Mr. Kier stead, our Consultant for the Trainable Mentally Handicapped 
and Mb. Grondin then field resource teacher in the Program for the Preparation of 
Teachers of the TMH. This arrangement has given a dimension to the delivery of 
direct assistance, course work, and certification to teachers of the Trainable 
Mentally Handicapped (TMH) and of services to trainable children in the State of 
Maine that could not have been delivered by any one organization alone. 

Three years ago there was no program for preparing teachers of the trainable 
mentally handicapped and no certification standards. Today those teachers who 
were 'grandfathered" In under certification are enrolled in the Associate of 
Science Degree Program for Teachers of the TMH and are meeting certification 
standard requirements as they progress through the program. 

New teachers with two years of concentrated courses and practicum work are filling 
a void for well trained personnel to meet the needs of the moderately and severely 
handicapped. 

This joint effort to delivering needed workshops, current curriculum, methods and 
materials and evaluation procedures for teachers of the trainable mentally handi- 
capped, has effectively Improved programming in many schools and programs for the 
TMH in Maine. 
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^J?**?®? mandatory legislation - LD 965 for Maine's Exceptional 
^® i^^w*" endeavor appears even more lii?>ortant in light of the needed 
ol^w delivered. Wa look forward to working closely with the University 

Sf f ^*?^°8<^°« ««d the Program for the Preparation of Teachers of the TMH. 

L "^'^^^^^ "^^^ her contributions to the M^lne 

eicen^: ^l^^'W 'r^^- ^^^^e"'^" "^^^ - forward to L 
f C 5: Kierstead, and the Program for the Preparation of Teachers 



Sincerely, 



ROBERT J. GEKAROI, 
Associate ^mmissioner 
Bureau of Instruction 

RJ6:lJm 
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WILLIAM P. KBABMS. Jr. 




AiaSRT AMDStSON. Ar. FliJ>. 
DInetw. BniCM of MSsntal BetsrtetlMi 



■TATt or MAIMt 

DEPARTMBBIT OP BIBNTAL BBALTB AND OOBSECnONS 

Augusta. Biaiae 01330 
TsL (2QT> 988-3in 



July 17. 1974 



James D. Strauch* Ed. 3. 

Associate Professor 

School of Education 

The University of Connecticut 

Storrs, Connecticut 06268 

Dear Dr. Strauch; 

Three years ago as Mental Retardation Consultant for the 
State Department of Education I Initiated the certification pro- 
cess for teachers of trainable mentally retarded children. At 
the time TMR certification required a high school degree and one 
three hour course In mental retardation. Presently certification 
of teachers of the TMR requires the newly developed two year As- 
sociate degree at the University of Maine at Fannlngton. 

In conjunction with the new TMR certification, Dr. Joseph 
Trippl was developing at the University, the two years Associate 
degree program in mental retardation. 

From that time on I feel the program has been operating ex- 
ceedingly well* even though it has had three program directors. 

Paulette Grondin as present project director has done an 
excellent Job. She understands the University System, with its 
strengths and weaknesses, and also understands the educational 
process. She has made a tremendous stride in developing course 
work geared to the needs of the teachers in the field. Paulette 
also is an extremely competent Instructor and is well respected 
by professionals in the field. 



ERIC 



I feel that the program has had a great impact upon teachers 
of the trainable mentally retarded in the State. It has enabled 
teachers to receive the training that they have so badly needed » 
and has prepared them to more adequately accept their responsibi- 
lities. ^ 

I heartily endorse the project. 




Charles 6. Harvey 
Developmental Disabilities 
Planning Director 
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APPENDIX K 
Letter of Intent to Continue Program 
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UNIVERSny OF MAINE at Famingm 



Oflke <tf the PteaidMit 



88 Mftin Street 
PerningtoB. MaIm MSM 
I97-778-8MI 



June 24. 1974 



Ms. Paulette L. Grondin, Director 
Program for the Preparation of Teachers 

of the Trainable Mentally Retarded 
Merrill Hall 
UMF Campus 

Dear Ms. Grondln: 

I am most happy to Inform you that the University has budgeted funds to 
Institutionalize the Program for the Preparation of Teachers of the 
Trainable Mentally Retarded, beginning with the 1974/75 academic year. 
The program has been carefully evaluated during Its developmental 
phase by the proper administrative and academic officials at this 
campus. They have been pleased with the progress made by the program, 
particularly that progress which came under your leadership. 

It Is gratli^ylng *to see experimental programs become fully operative 
at the college after the problems have been Identified and overcome. 
We are pleased that the Federal officials recognized the Initial 
value of the program through their funding. The University of ttelne 
at Farmlngton Is now ready to continue the work which has been so 
productive to this point. We have every conviction that the value 
of the program to this college and to the people of Maine will con- 
tinue. 




Elnar A. Olsen 
President 



EAO/d 
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